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PREFACE  

Fatima Sadiqi has initiated women studies in 1998 and Gender Studies in 2000 (of 

which Souad Slaoui has been a founding member) at Sidi Mohamed Ben Abdellah University, 

Fez. She has also founded and directed ISIS Center for women and development in 2006.This 

center hosts a large number of researchers from the entire world in the context of conferences 

that it organizes in relation to women and development. In fact, in Morocco, the name of the 

MA programmes reflect the themes that are taught in those Master programmes. Two 

categories can be signaled. The first category includes programmes which highlight the term 

gender in their name like the one in the Al Akhawayn University (AUI) in Ifrane, which is 

entitled ‘’MA in Gender Studies and Law’’. The second category involves programmes that 

highlight the combination of “gender” and “women” in their names like the programme in 

Hassan II University, Casablanca,  called “Genre, Societé et Culture, the programme  in Fez, 

called Women and Gender Studies” Master programme created in 2007 within the Faculty of 

Letters and Human Sciences Dhar El Mehraz, Fez  and the programme in Sultane Moulay 

Slimane University, Beni Mellal called, “Gender Studies” founded within the GeST project in 

2017. The name of the programme reflects the concepts that matters for particular 

programmes and that shape their contents and syllabi. Most of those programmes are taught in 

English or French language. Most students graduating from these Master Programs access 

labor markets (as consultants in national and international development agencies, local NGOs, 

and National government agencies) or choose to pursue their doctoral studies. 

For the MA and PhD holders in the field of Gender Studies, they are allowed the 

necessary training in Gender and women’s studies, which seek to modernize and give 

innovative dimension to the Moroccan institutions. These initiatives are mostly put forward in 

collaboration with European programs. In view of the many challenges that Gender (and 

Women’s) studies Master and PhD programmes face up in Moroccan universities comes the 

international collaboration with European programs that give more visibility to these Master 

programs. The GeSt Erasmus program opens a scope for developing and increasing the 

accessibility of a convenient program for education that could reach a wide audience and open 

up a new avenue for disseminating the gender debate and promoting the cause of gender 

equality. 

 



	   ix	  

         The Master Program of Cultural Studies Identities and Nationhood at USMBA, Fez, 

Morocco collaboratively developed a new module “Gender and Development” and revised 

two other modules, called  “Gender and Diaspora” and “Gender and Religion” .The teaching, 

the research and the writing of these modules benefited from our colleagues in the Moroccan 

Cultural Studies Master Programme (Pr. Khalid Bekkaoui, Pr. Kebir Sandy, Pr, Sadik Rddad, 

Pr. Karima Belghiti, and Pr. Souad Slaoui) and from the contributions of European and 

Maghrebian Gender experts including scholars, educators, and practitioners from the GeSt 

consortium belonging the following universities:Vytautas Magnus University (VMU), 

Lithuania, Aristotle University of Thessaloniki (AUTH), Greece, Central European University 

(CEU), Hungary, Sultan Moulay Slimane University (USMS), Morocco, University of 

Manouba (UMA), Tunisia, University of Sousse (US), Tunisia, Kirovohrad State Pedagogical 

University (KSPU), Ukraine, Nizhyn Mykola Gogol State University (NMGSU), Ukraine, 

Vasyl Stefanyk Precarpathian National University (PNU), Ukraine 

The Moroccan Cultural Studies Master programme has always taken steps to promote 

Gender sensitive research that contributes to give insights on different gender issues and to 

lead to appropriate solutions. It has always set as its major goals the dissemination of 

knowledge on gender issues; this textbook is actually a case in point. It is hoped that this 

textbook encourages awareness of, research on and action towards issues of equality between 

men and women.   

The present textbook is divided into two main parts dealing with Gender and 

development and Gender and Diaspora. Both parts focus on clarifying the key concepts, 

theories and discourses that stimulate the gender debate for the students. That will facilitate 

the tasks for them to better analyze and understand gender issues and subsequently enable 

them to properly integrate gender interests and needs in policies and programs. The textbook 

also includes different materials and uses innovative teaching practices, which aim to provide 

hands-on practice opportunities for the students to develop and foster their knowledge of the 

issues addressed and to enhance their critical thinking, academic and research skills.  

 

Souad Slaoui, Karima Belghiti & Kebir Sandy 

	  

	  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 

PART I 
GENDER AND DEVELOPMENT  
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Introduction  

The debate on development has advanced considerably since the United Nations adopted the first 
CEDAW (Convention on the Elimination of All Forms of Violence Against Women) in 1979. CEDAW 
emphasized economic growth and the  “trickle down”  approach as key to reducing poverty among women. 
One of the notable advancements in the debate has been the move to consider gender equality as a key 
element of development, especially in the so-called Third World (underdeveloped –Developing countries), 
which historically emerged with the heightened anti –colonial consciousness and with the division is 
associated with relations of power and anchored in economic and political power relations that govern the 
world as a whole. Most of the assumptions made in the 1950’s, 1960’s and 1970’s were based on the idea 
that development is not the responsibility of the state but of the private companies and Non-Governmental 
organizations (NGOs) since the former plays only a facilitating role in this process. This approach was the 
outcome of the neo-liberal economics, which had a direct influence on the policies of development. That 
situation created a crisis at that moment. The crisis of the third world debt was seen from within this strategy 
to be able to generate income. Morocco, for example, was taking the initial steps towards the liberalization of 
economy through the privatization of public institution (e.g., health care, education). The structural 
adjustments were exerted by institutions such as the International Monetary Fund and World Bank on the 
countries of the third world (Ennaji, 2001). 

The issue of gender relations in development has proven to be central for every society and has 
Convincingle proven that equality between men and women is substantial in every society This concern has 
made it an urgent issue for scholars and activists working in this field to refine their perspective on what 
development should be and to make it work efficiently. It is to be noted that development requires not only 
the creation of equal opportunities for both women and men in matters of sustainable livelihood, but it also 
requires the creation of conducive environment to gain the best out of these opportunities. It is not sufficient 
to create more and better schools, but it is mandatory that girls and boys have equal access to education. This 
is what development implies. Development also implies that countries should have efficient governments 
that provide men and women with equal rights that will promote women and include them as decision 
makers in development, policy making as well as in other development activities, open job opportunities for 
both women and men and to celebrate women’s contribution to the socio-cultural, political and economic 
development. 

Dealing with Gender and Development, which is the main focus of this part of the textbook cannot be 
done without making recourse to an earlier approach:  Women in Development (WID), which brings us to 
the point where the same wave of critique and evaluation led us to the emergence of the new field of gender 
and development Gender And Development (GAD).  Both WID and GAD differ in the approaches they use, 
the interests they focus on, the problems they address, the objectives they aim for, the solutions they advance 
and the strategies they put forward. 
 WID, which essentially targets poor women, is well-known by its efficient approach (cf. Boserup, 
1970). It maintains a consensus on accepting the rational markets as expounded in the modernization 
paradigm, that is to say, the tendency to modernize Third World woman and assume the universal 
applicability of this approach to development creates specific problems for women in the South. Programs 
and policies that are designed to integrate women into development and those that are critical of the relation 
between women and development are a reaction to modernization. Those whci center on the efficiency of 
resource allocation, the restructuring of production and distribution, and the liberalization of trade and 
investment were concerned to promote women from Third World Countries. As a reaction to the exclusion of 
women (who represent half of the resource potentials) in the development process, this approach emphasizes 
the integration of women in the development process. Like the World Bank, the United Nations 
Development Fund for Women (UNIFEM), for example, was set up specifically to fund innovative and 
catalystic projects, and from its beginnings it has had a mandate to support the work of women’s non -
governmental activities, in addition to the activities of government institutions and departments. 
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   These international institutions and agencies are committed to assisting women in Africa, Asia, Latin 
America and the Caribbean, and the Pacific, and their programs and funding have helped women. 
Moreover, Campaigns designed to change policies and place women’ s issues and concerns on national and 
international agenda have been a key area of activity for people working within this paradigm, and 
disseminating information has been strategy. Theorists and activists, working within this paradigm have 
debated the issue of integration (in mainstream agencies and programs) vs separate women focused 
organization. They   recognize that mainstream agencies carry the risk of further marginalization and 
inadequate funding imposed by the small scale of any women only projects and initiatives 

   Additionally, within this WID approach,  the analysis of women’s subordination from the perspective 
of the intersection of class and gender hierarchies, underlining the practical implications of this connection, 
Development strategies fall into several categories along these lines: they can (1) ignore class dimensions 
and also the effect development on women (the traditional modernization approach) (2) specify that 
modernization has been detrimental (harmful) to women and call for policies to make women ‘’equal 
partners’’ to men that process (the approach to  Boser up and many of the recent policies derived from the 
work of international agencies), and (3) place emphasis on class contradictions and the need for 
collectivization and redistribution of resources, while at the same time  relying on an effort to increase 
women’ s participation in production (traditional socialist policies) (4)  there is a fourth possibility 
suggested by our critique focusing on the interaction between class and gender stages of the struggle for 
more egalitarian society. 

Efforts to organize have been oriented both to making mainstream bureaucracies more responsive 
to women’s needs and to strengthening bonds among active autonomous, local groups and networks. The 
strategies adopted can be summed up as follows: the use of women projects, Women components, 
Integration projects, Increase women’s income, increase women ‘s capacities, carry out traditional tasks 
associated with women’s traditional roles. As to the major actions taken, they were mainly small –scale 
credit activities targeting women (e.g., animal fattening, improved cook stoves, Training /education in 
nutrition). 

Theorists and activists, working within this paradigm have debated the issue of integration (in 
mainstream agencies and programs) vs separate women focused organization. They recognize that 
mainstream agencies carry the risk of further marginalization and inadequate funding imposed by the small 
scale of any women only projects and initiatives. It is worth noting that the tendency to modernize third 
world women and assume the universal applicability of the WID approach to development creates specific 
problems for women in the South. Programs and policies by the government that are designed to integrate 
women into development and those that are critical of the relation between women and development are a 
reaction to the modernization. In this respect, Feminist theories and critiques of development are revealing 
that the countries of the South are not culturally, politically or economically homogeneous nor are gender 
relations experienced in the same manner by all Third World Women.  For example, women in the South 
are not suffering in the same way: they are heterogeneous. Black feminist Lorde (1984) has warned of the 
danger of implying that all women suffer the same oppression because they are women. Black feminists 
have argued that this ignores the varieties and degrees of women’s subordination. It also ignores how these 
experiences change with a women’ s race , class, and cultural setting. There is more variation among 
countries in the south than among industrialized societies of the North (cf. Parpart et.al (2000).However, 
studies done on the efficiency of resource remained oblivious to the heterogeneity of women and to the 
concerns of gender relations. Alternatively, the reconsideration of women was viewed from both the class 
and gender stages of the struggle for a more egalitarian society. Most importantly, the failure of many WID 
projects led to the realization that targeting women alone was not enough (Kabeer, 1995).  Kabeer rightly 
pointed out that this approach generally ignored the impact of global inequities on women in ThirdWorld 
country and the importance of race and class in women’s lives. Marxist feminists argued that patriarchy 
exists in all societies and is the fundamental source of inequalities. 
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Drawing on the work of feminist academics in the 1970’s and on the distinction between sex and 
gender that came to influence much feminist work in the 1970’s and1980’s, feminist development 
practitioners borrowed the concept of gender as a social construct. Along this line of reasoning, Elson 
(1999:1) further notes that: 

 
Participation in labor markets does not automatically empower women. Reduction in gender 
differentials in earnings may be the result of harmonizing down  rather than up. Discrimination 
against women may persist because, in the [….] Labor market Regulation has an important role 
to play in the institutional transformation needed to reconcile goals of efficiency and equality. 

 
The thinking and practice of some academics and activists, primarily in NGO’s, called for 

women’s projects that were completely separate from men. WAD stresses the distinctiveness of 
women’s knowledge, women’s work, women’s goals and responsibilities, and the acknowledgement of 
the special role that women have played in development. Process. Therefore, they argued for a 
development approach to women that recognized the dangers of integrating women into a  patriarchal 
world and (strategies) they sought instead to create ‘’women only ‘’ projects, carefully constructed to  
protect women’ s interest from patriarchal domination (Parpart, 1989; Geber, 1990).Thus, the thinking 
and practice of some academics and activists, primarily in NGO’s, called for women’s projects that 
were completely separate from men.  WAD also stresses the distinctiveness of women’s knowledge 
women’s work, and women’s goals and responsibilities. It argues for recognition of distinctiveness and 
for acknowledgment of the special role that women have played in thedevelopment process interest 
from patriarchal domination (Ibid).  Much of the theorizing of people working within WAD is 
undocumented because active engagement at the policy and community levels has been the major, 
always pressing priority. 

     Although WAD has provided an important corrective to WID’s too ready assumption that male 
dominated states can be used to alter gender inequities, it also has its weaknesses, viz., marginalization 
and smallness of scale that have limited the transformational potential of women’s organization. Some 
developmentist scholars claim that gains have been made in raising consciousness. Some other 
feminists and developmentist theorists have remained unconvinced of the main achievements of both 
WID and WAD approaches arguing that neither of them addressed the fundamental factors that 
structure and maintain inequalities. The academics and activists have turned to the Gender and 
Development perspective. In the 1980’s, as in other periods of crisis, it became an excellent time to 
consider previously ignored issues and put them on the agenda. This period marked the beginning of a 
new era marking the beginning of Gender and Development critique, which was solidified in the 1990’s 
by the activism and research of international women’s movement. Indeed, the concept of Gender and 
development offered a new approach to including women in the development process, and gender 
training became ‘’a means by which feminist advocates and practitioners …[sought] to de-
institutionalize male privilege within development policy and planning (Kabeer, 1999: 264). 

Articles and training materials addressing gender issues invariably refer to women as Gender 
and Development initiatives, which are specifically aimed at challenging and correcting the effects of 
gender inequality. Thus, the primary outcome of this approach is to work towards the involvement of 
women as equal partners in the development processes. Gender and Development approach, as a field of 
research and activism, position women at the heart of our analysis. The basic premises upon which 
G&D is founded is that gender relations are fundamentally power relations. Besides, the issues of equity 
and empowerment are crucial in bringing about positive change. Gender and Development approach 
promotes equality of opportunity and treatment for men and women in employment.  The aim is to 
involve women as equal partners in the development process. Gender training as one of the principal 
strategies of G &D practice. 
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Because of the wider impact that G&D approach has for gender equality and efficiency in all 
development policies in the countries in the future, we opt for the this approach in our part of the text 
book. Equally important, a gender perspective can be built into all development issues. We will in the 
course of the first part ask what kinds of development policies can best promote the interests of women 
in Morocco. Unlike in the previous two perspectives, Gender and Development approach emphasizes on 
the recognition that women straddle cross-roads of reproduction and production. They are the link 
between human and economic development, the primary workers in both the private and the public 
sphere. 

On the basis of the previous discussion of the overarching literature on women in relation to 
development and gender and development at hand, it becomes clear that these theories have neglected 
higher education, and this textbook is an attempt to fill this gap. This textbook, which focuses on the 
theoretical and practical justification for examining women’s specific roles and contributions to 
development initiatives, is concerned with the integration and recognition of women and their inclusion 
as agents of and actors in their own development, and as decision makers. This part is divided into three 
main chapters dealing with Gender and development from the Socio-cultural, political and economic 
perspectives, respectively. It contains narratives, case studies, quotations, quantitative and qualitative 
data and videos and audio materials, which engage the users in addressing the issues raised. The 
activities used in this part range from debates, group and pair discussions, and workshops to reflection 
questions. The materials and the activities included aim to enhance the users’ knowledge and to foster 
their critical thinking and academic skills. This part of the textbook also provides the opportunity to 
assess the user’s knowledge and grasp of information through a set of assignments namely: fieldwork, 
research papers,…etc. each chapter includes assigned readings and further  readings provided to direct 
the user to additional sources of information. Key concepts are provided in the glossary of terms. 

 

5



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 
 

CHAPTER 1 
 

GENDER AND DEVELOPMENT : SOCIO-CULTURAL PERSPECTIVE 
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Video 1: What is gender socialization?1 

 

 

       

 

           

 

 

                                    

Video 2: Pink and Blue: Communicating Gender to Children- Anthony Schullo2 

                     

 

 

 

 

 

                 

Activity 1: Watch and reflect: Watch the videos and answer the following questions 
 

“The family is “ the social and 
symbolic place in which 
difference, in particular 

sexual difference, is believed 
to be fundamental and at the 

same time 
constructed”(Saraceno as 
cited in Crespi, 2003, p. 3) 

“Gender socialisation begins 
the moment we are born, 

from the simple question “is it 
a boy or a girl?”. We learn 

our gender roles by agencies 
of socialisation, which are the 

“teachers” of 
society”(Gleitman as cited in 

Crespi, 2003, p. 2) 
 

 

 

1 Video 1: Retrieved on April 1st, 2018 from: https://www.youtube.com/watch?v=E0ke7ar9A0w 
2 Video 2: Retrieved on April 1st, 2018 from:  https://www.youtube.com/watch?v=6O9BKRJDqNA 

 

UNIT 1 

Gender and Social Reproduction 

CHAPTER 1 : GENDER AND DEVELOPMENT : SOCIO-CULTURAL PERSPECTIVE 

Academic skills 
Reflecting on readings and 
video content 

Locating relevant references 

Analysing quantitative and 
qualitative data 

 

Materials  
Field work data 

Ted talks &Youtube 

Assigned readings 

 

Assignments  
Data analysis 

Gender social reproduction 
in Morocco and elsewhere 

Trilingual glossary of terms 
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______________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________ 

a. How would you define socialization? 

b. What is the relationship between gender and socialization? 

c. How does the process of socialization take place? 

d. How does socialization affect gender identity(ies)? 

e. Who is the main responsible agent in the process of socialization? 

Activity 2: Personal biographies: In groups think of personal experiences that reflect how the socialization 
process instills gender identities and roles and reinforces gender stereotypes. Together prepare a report of 
your experiences 

Activity 3: Group workshop: Fill in the charts about gender perceptions in Appendix 1 (pp. 105-106), and 

discuss how gender identities and stereotypes are constructed  

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

Activity 4: Qualitative data analysis: Discuss and analyze the following extracts and testimonies taking into 

consideration your readings and the testimonies provided 

Extracts  

“As a hierarchical system of meaning, gender explains how men’s and women’s activities are coded as inherently 
“masculine” or “feminine” and assigned a value that systematically undermines the latter. Ultimately, this system 
posits “rationality, competence, and leadership” as a masculine character that is at once naturalized and legitimated 
(Haweksworth 2005, p. 143 and p.149)” (as Cited in Skalli, 2011) 
 
In Morocco stereotypes have a cultural origin. Culture may be broadly defined as a system of practices, rituals, beliefs, 
values, and ways of meaning of a community. All cultures control their members, but they differ in the degree of the 
control they impose on the individual and social behaviors of their members, as well as the parameters within which 
the members conduct their destiny within their overall environment. Moroccan culture is of a type that strongly 
constrains the behavior of men and women through a space-based patriarchy. The strength of this control comes from 
the fact that it is channeled through powerful social institutions, eight of which have a direct impact on gender 
perception and gender role assignment: (i) historical heritage and tradition, (ii) geography, (iii) Islam, (iv) orality, (v) 
multilingualism, (vi) social organization, (vii) economic status, and (viii) political system (Sadiqi, 2003, p. 3).  
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Testimonies3  

“Women are generally perceived as being affectionate, obedient and submissive[…]On the other 
hand, man is believed to be responsible, justified and logical”(Female MA student) 
 
“Female children are mostly related to the pink color while males to blue. This idea of colors 
seems to be natural at the beginning but it is only naturalized by the society to make females and 
males from their first cry related to a certain gender performance. Female children are believed 
by some to be a blessing because they are obedient, easy going and a help in housework while 
male children are thought to be highly active, spoiled and over adventurous; they are raised in a 
way that will make them the heirs not only of material heritage but the cultural and social one as 
well….a male baby is raised to be the future oppressor, the one who is going to replace his 
father’s place.” (Male MA student) 
 
“The majority of males usually perceive women as fragile, sex object, lacking reason, 
talkative…etc whereas only a minority believe that women are becoming more financially 
independent liberated, and reason oriented.” (Male MA student) 
 
“Girls are perceived as obedient, cute and angelic …their tasks are appropriated to such 
activities such as cooking, playing with dolls, and helping their mothers, while boys are seen as 
active and genius who share the outside activities with their fathers. This division manifests also 
in games’ and colors’ choices for each of genders which are directly based on gender role 
stereotyping.”(Female MA student) 
 
 
 
 
 
 

 

 

a. How are gender roles generally assigned in the Moroccan society? 

b. Are they fairly/unfairly assigned? 

c. What are the roles that are generally assigned to men and women? 

And why? 

d. Is there a difference between rural and urban areas? 
 

Discussion and Debate 

3 The testimonies are based on a workshop conducted for in-class practice in the Gender and Development course with MA 
students (Culture Studies: Cultures, Identities and Nationhood in Morocco MA Program: 2017-2018 cohort) from Sidi Mohamed 
Ben Abdellah University-Faculty of Letters Dhar El Mehraz- Fez. The workshop was on males and females perceptions of each 
other.  
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Activity 5: Quantitative data analysis: In groups, reflect on the statistical findings4 and provide your 

own analysis 

Figure 1 : The degree of equality in gender roles __________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
__________________________
_________ 

4 This data is based on a study conducted for in-class practice purposes in the Research Methodology course by MA students 
(Women & Gender Studies MA Program: 2017-2018 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters 
Dhar El Mehraz- Fez. The Study was on gender roles.  

Figure 2 : Perceptions of males and females’ 

Figure 3 : Willingness to share gender 
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In groups, discuss the 
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___________________
___________________
___________________

Activity 6: Group Data analysis: Provide a thorough analysis of the quantitative and qualitative data5 
highlighting the different gender roles generally assigned to men and women and the profile of the people 
assigning those roles 
 

                          Figure 4 : Gender roles division 

Female interviewee “When I get out of school at 12 or 6 in the afternoon, I directly go home 
and specifically the kitchen to help [my] mother in cooking, baking, cleaning and washing our 
family’s clothes. And during the weekends, I used to stay at home instead of going out to play 
with my friends in order to help my mother which means that I have to study and do the house 
chores altogether. While my brothers used to go out and play football with their friends after 
going back from school” 
 
Male interviewee “ I’m supposed to study and that’s it. They try to avoid making me do house 
chores just to concentrate on my studies. That’s my only assigned role, but sometimes I go to 
the grocery shop to grab some stuff or take the rubbish out.”  
 
Male interviewee  “I don’t help in the house chores, but I sometimes go to the grocery store” 
 
Female interviewee: “I usually go to the grocery shop to buy what I need and take the rubbish 
out when my brother is not available. He is the youngest of us so he’s spoilt a little bit” 

Female interviewee “Just like most of the traditional families, my parents assign to me 
some tasks like cleaning, washing the dishes, cooking, and shopping from time to time. 
I don’t have a problem helping my mother, but what pisses me off is that my three 
brothers do not give us any help. They make the house messy and I’m the one who 
should clean it. 

 

 

 

5 The statistical data and testimonies are based on a study conducted for in-class practice 
purposes in the Research Methodology course by MA students (Women & Gender Studies MA 
Program: 2016-2017 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters 
Dhar El Mehraz- Fez. The Study was on gender roles.  
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Female interviewee: “If you mean house chores, I would say no specific role is assigned to me by my 
parents […] my parents are aware of how gender is socially constructed and well educated. Therefore, they 
have never forced anything on me. Everyone is free to choose whatever they feel comfortable in doing. 

Female interviewee: “we usually divide the housework between us. The tasks assigned to me by my parents 
change by the day. They could vary from washing dishes to fixing a malfunctioning sink. I do them because 
I want to help my parents.” 

Female interviewee: “we all do house chores in our house. There are no specific roles assigned to me and to 
my siblings by my parents. We just do things willingly.”  
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Qualitative data: 
Ignorance 
Interviewee 1(male): “I do not think that it’s the real reason behind gender roles division other reasons are more 
important” 
Interviewee 6 (female): “they just blame it all on ignorance […] the easiest excuse” 
Misinterpretation of religion 
Interviewee 11 (female): “they either misinterpret religious texts or they misuse them in order to oppress women and 
confine them to subordinate roles” 
Social and cultural norms 
Interviewee 4 (female): “it all starts in families” 
Interviewee 6 (female): “the patriarchal mentality influences parenting […] since boys and girls are not raised 
equally” 
Interviewee 5 (male): “boys are raised as men of the house and girls are raised as potential housewives and cooks in 
the making” 
Representation of males and females in media  
Interviewee 1(female): “what happens in families is consolidated in media through the stereotypes against women” 
Interviewee 2 (male): “media normalizes gender roles division […]women are depicted as housewives, weak, 
dependent and beautiful while men are depicted as intelligent and strong”  
 

 
6This data is based on a study on gender roles. The study was conducted for in-class practice purposes in the Research Methodology course. 
It was conducted by MA students (Women & Gender Studies MA Program: 2016-2017 cohort) from Sidi Mohamed Ben Abdellah 
University-Faculty of Letters Dhar El Mehraz- Fez. The study’s findings were adapted to be used for data analysis practice within MA 
classes. 
 
 

Activity 2: Individual data analysis: The quantitative and qualitative data6 provided concern the different 
reasons behind gender roles assignment. Write an essay in which you provide a thorough analysis of the 
qualitative and quantitative data.  
 

 

Activity 1: Individual readings report: Look for readings addressing the issue of gender social 
reproduction. Prepare a report on the main similarities and differences between the Moroccan context 
and other Arab and Western contexts. 

Figure 5 : Factors behind gender roles’ division 
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Activity 3 : Trilingual glossary of terms : Based on your readings and your own knowledge, fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

 

Terms  Translation into French Translation into Standard 

Arabic 
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1. How are males and females represented in textbooks and in media?Why? 
2. What role does this (mis)representation play in gender equality and the overall 

awareness about different gender issues? 
Extract 1 

The policy document Lpo94 (Ministry of Education and Science in Sweden and 
National Agency for Education, 2001) says that: 
The school has the important task of imparting, instilling and forming in learners those 
fundamental values on which our society is based. The inviolability of human life, 
individual freedom and integrity, the equal value of all people, equality between 
women and men and solidarity with the weak and vulnerable are all values that the 
school should represent and impart (Curriculum for the compulsory school system, the 
pre-school class and the leisure-time centre Lpo 94, p. 5)  

       Extracts 2 
 “Status subordination results from the cultural and symbolic “‘nonrecognition’ (being 
rendered invisible via the authoritative representational, communicative and 
interpretative practices of one’s culture); and disrespect (being routinely maligned or 
disparaged in stereotypic public cultural representations and/or in everyday life 
interactions)” (quoted in Lister, 2004, p. 7)’’ 
 
“Building on Gerbner’s idea of “symbolic annihilation”, Tuchman demonstrated that 
media’s “condemnation” and “trivialization” (1978, p. 17) of women freeze them into 
stereotypes that encourage their erasure, as individuals and members of a social group, 
from the public consciousness.” 
 
“Little recognition can be expected when the media institutions continue to act as 
patriarchy’s gatekeepers, holding back rather than advancing changes in gender 
hierarchies.”(Skalli, 2011, p. 491) 
 

  

Activity 1: Pair work: Read the extracts about gender representation in textbooks and in media and answer 
the following questions 

“[in media, women are] 
invariably seen through a 

lens that is patriarchal, 
paternalistic, and 

patronizing”(Skalli, 2011, 
p.488) 

“Gender Inequalities are 
commonly consolidated at 

schools” (Slaoui & 
Belghiti, 2018, p. 40) 

 

UNIT 2 

Gender and (Mis)Representation 

CHAPTER 1 : GENDER AND DEVELOPMENT : SOCIO-CULTURAL PERSPECTIVE 

Academic skills 
Reflecting on readings  

Analysing content  

Analysing  data 

 

Materials  
Field work data 

Ted talks & Youtube 

Assigned readings 

 

Assignments  
Photo voice 

Content analysis 

Trilingual glossary of terms 
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Activity 2: Group data analysis: Provide a thorough analysis of the data7 taking into consideration your 

readings about the issue and your personal experiences 

 

Figure 6 : Professions assigned to males and females in elementary school textbooks 

Figure 7 : Gender roles assigned in elementary school textbooks 

7 The data illustrated in Figures 6 and 7 is based on content analysis of three elementary school textbooks in Morocco: Almofid Fi 
Llogha Alarabiya”, “Al Morchid Fi Llogha Alarabiya”, and “Fi Rihab Llogha Alarabiya. The study was conducted for in-class 
practice purposes in the Gender and Development course by MA students (Culture Studies: Cultures, Identities and Nationhood in 
Morocco MA Program: 2017-2018 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters Dhar El Mehraz- Fez. 
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      Video 3: The dark secret behind sexist advertisements8- Natalia Ortiz Hazarian 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

Activity 3: Watch and reflect: In groups, analyze the content of the video and determine how media promotes 

gender stereotypes and gender discrimination  

 

___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________ 
 
 
 
 
8 Video 3: Retrieved on April 12th, 2018 from: https://www.youtube.com/watch?v=askcLEVCTko 
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Assignments  

 

1. When females do not appear as often as males in the text (as well as in the illustrations which serve to reinforce the text), the 

implicit message is that women’s accomplishments, or that they themselves as human beings, are not important enough to be 

included (Porreca, 1984, p. 706). 

 

2. When two gender-specific nouns or pronouns appear as a pair in a text, like mother and father or he/she, the one appearing 

in the first position can be interpreted as having a higher status. In previous studies (Hartman and Judd, 1978; Porreca, 1984) 

nearly all the textbooks examined have been found to favor a male-first order. Such a bias, according to Hartman and Judd, 

reinforces the second-place status of women and could, with only a little effort, be avoided by mixing the order (1978, p. 390). 

 

3. Porecca’s study (Ibid, pp. 715-716) found that nouns ‘designat(ing) a person’s sex and family relationship’ were most 

frequent’ but that, when nouns were matched with their opposite sex counterparts, male designations nearly always 

outnumbered female ones. A greater number of male than female pronouns could also suggest ‘greater prominence in the text’ 

for men (Carroll and Kowitz, 1994, p. 74). 

 

4. Lakoff (1975, cited in Holmes, 2001, pp. 284-288) identified linguistic features such as lexical hedges, intensifiers, and 

‘superpolite’ grammar as being more frequently used by women, thus contributing to their subordinate status to men and Maltz 

and Borker’s research (1982) (as cited in Sunderland, 1994, p. 61) showed that men spoke more and spoke longer than women 

in mixed-gender conversations. 

 

 
 

Activitiy 1 : Photo voice : You should take 3 photos and bring them with you to class. These 3 photos should 

depict different experiences of gendered stereotypes and gender discrimination in media in an effort to 

answer the following questions: What does the concept of gendered stereotypes and gender discrimination 

mean to you within your own society and culture? And what is the impact of these stereotypes and 

discrimination on gender and development? 

  

Activity 2: Content analysis: The extracts below explain different examples of how gender misrepresentation 

can be manifested in western textbooks. Read them and look for local textbooks with similar and additional 

examples illustrating the stereotypical representation of gender 
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Activity 3 : Trilingual glossary of terms : Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 
 

Terms  Translation into French Translation into Standard 

Arabic 
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Hill.  
 

REFERENCES 
- Carroll, D. and Kowitz, J. 1994. Using concordancing techniques to study gender 

stereotyping in ELT textbooks. In J. Sunderland (ed.3 Exploring Gender: Questions and 
Implications for English Language Education. Hemel Hempstead: Prentice Hall. 

- Lakoff, R. 1957. Language and Women’s Place. New York : Harper & Row. 
- Lister, R. 2004. A politics of recognition and respect: Involving people with expe- rience of 

poverty in decision-making that affects their lives. In The politics of inclusion and 
empowerment, edited by J. Andersen and B. Sim. New York: Palgrave.  

- Hartman, Pat. & Judd, Elliot. 1978. Sexism and TESOL Materials. TESOL Quarterly.12 
(4) :383-93 

- Holmes, J. 2001. An Introduction to Sociolinguistics (2nd ed.). London : Longman 
- Maltz, D and Borker, R.1982.‘A cultural approach to male-female mis- communication’, in 

John Gumperz (ed.) Language and Social Identity. Cambridge: Cambridge University Press, 
pp. 196–216. 

- Ministry of Education and Science in Sweden and National Agency for Education,Curriculum 
for the Compulsory School System, the Pre-school Class and the Leisure-time Centre, Lpo 
94, Stockholm, 2001. Found at 
www.skolverket.se/pdf/lpoe.pdf>http://www.skolverket.se/pdf/lpoe.pdf. 

- Porreca, K. L. (1984). Sexism in current ESL textbooks. TESOL Quarterly, 18(4), 705-724. 
https://doi.org/ 10.2307/3586584 

- Skalli,L. H.2011. Constructing Arab Female Leadership Lessons from the Moroccan Media. 
Gender and Society, Vol. 25, No. 4, pp. 473-495  

- Slaoui, S., &Belghiti, K. 2018. Promoting Gender Equality in Moroccan Educational 
Institutions:Reality or Illusion?. Journal of Social Research.9(1)  ISSN 2029-
4573(Print)ISSN 2335-8777 (Online) 

- Sunderland, J. 1994.‘Pedagogical and other filters: the representation of non-sexist language 
- change in British pedagogical grammars’, in Jane Sunderland (ed.) Exploring Gender: 

questions and implications for English language education. Hemel Hempstead: Prentice 
Hall. 

- Tuchman, G. 1978. Introduction: The symbolic annihilation of women by the mass media. In 
Hearth and home: Images of women in the mass media, edited by G. Tuchman, A. K. 
Daniels, & J. Benét. New York: Oxford University Press. 
 

YOUTUBE 
-‐ The dark secret behind sexist advertisements. Retrieved on April 12th, 2018 from: 

https://www.youtube.com/watch?v=askcLEVCTko 

21



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

CHAPTER 2 
GENDER AND DEVELOPMENT : POLITICAL PERSPECTIVE 
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Extracts  
 

In Morocco: “Men recognize 
women’s abilities to lead and 
support their prominence in 
public life’’ (El Feki et.al, 2017, 
p. 103).  
 
In Egypt: ‘’Men recognize 
women’s abilities to lead, but 
generally oppose their 
prominence in political life’’ (El 
Feki et.al, 2017, p. 52).  
 
In Lebanon: “Men in Lebanon 
are more likely than women to 
resist the notion of women taking 
on public leadership roles’’ (El 
Feki et.al, 2017, p. 159).  
 
In Palestine : ‘’Men and women 
in Palestine disagree as to 
whether women should occupy 
more public roles’’ (El Feki et.al, 
2017, p. 210).  
 

Activity 1: Group debate: In groups discuss the following questions 
 

1. To what extent do you think that equality between men and women in 
leadership positions in politics has been achieved in Morocco? 

2. How do you evaluate/perceive women’s performance as political leaders?  
Why? 

3. How do you perceive/evaluate men’s performance as political leaders?  
And why?                                   

4. Can you cite three female political leaders currently holding governmental 
positions?  

5. Can you cite three male political leaders currently holding governmental 
positions? 

6.  Whom do you prefer to be represented by? Male political leaders, female 
political leaders or both? And why? 

7. In your opinion, what should be women’s and men’s first priority?  
8. Do you prefer to be presented by male political leaders or female political 

leaders or both? And why? 
 
 

UNIT 1 

Perceptions and Profiles of Female and Male 
Political Leaders 

CHAPTER 2: GENDER AND DEVELOPMENT : POLITICAL PERSPECTIVE 

Academic skills 
Reflecting on interviews  

Synthesizing information and 
data 

Transcribing qualitative data 

Analysing data 

 

Materials  
Recorded Interviews  

Assigned readings 

 

Assignments  
Orthographic transcription  

Data analysis 

Trilingual glossary of terms 
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Activity 2: Synthesis: Based on your discussion in Activity 1, write a synthesis highlighting the main 
differences and similarities between your male and female peers 

Similarities  Differences 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

9. What should, in your opinion, women’s and men’s first priority be: Children, work, house 

chores education, marriage, politics, beauty or economics? And why? 

10. What are the characteristics that female political leaders should meet and satisfy in order to be 

called successful political leaders? 

11. What are the characteristics that male political leaders should meet and satisfy in order to be 

called successful political leaders?  

12. To what extent do you agree or disagree with the following statement 

Women's attempt to become political leaders opposes the religion of Islam 
 

 

24



 

 

   

 

 

 

 

 

Activity 3: Testimonies: Read the profiles of the two Moroccan political leaders and their testimonies and 
answer the following questions 
 

 
 

Bassima Hakkaoui, Moroccan  Minister of Family, 
Solidarity, Equality and Development. 

 
She was elected in January 3, 2012 under the 
government of the Abdellilah Benkirane. She is a 
predecessor of Nouzha Skalli. 
She used to be member of the Chamber of 
Representatives in September 27, 2002; September 
2007 and November 25, 2011. 
She belongs to Justice and Development Political 
Party  
In 2016, this ministry signed a partnership 
convention with the National Observatory of 
Human development, mainly concerned with 
essential themes of social development. This 
convention is mainly interested in the profile of 
children in Morocco. Another major concern of 
this partnership is to deal with the issue of old 
people with an eye to meet their expectations 
within the capacities allowed by the state. 
The minister is also interested in combating 
violence against women.  
She is the author of a number of collaborative 
works on women’s issues; she adopts the approach 
of Gender and education in dealing with a  number 
of issues  She is also well-known for a study on 
‘’Begging in Morocco ; From Father to Child’’. 
She has also as a university Professor, participated 
in a number of(inter)national conferences. She is 
an Islamist feminist.   
 

 
 
 
 
 
 
 
 

Nouzha Skalli. Solidarity, Women, Family and Social 
Development 

 
A politician with the Party of Progress and Socialism 
(PPS) in Morocco, Nouzha Skalli remains an active 
and loud voice for women within and outside Morocco. 
In 1992, she founded the National Committee for the 
Political Participation of Women in Casablanca and in 
1997, she became Municipal Councilor of a small 
district in Casablanca. Then in 2002, she was elected as 
a Member of Parliament at the House of 
Representatives for the Party for Progress and 
Socialism. 
Born in El Jadida on the 25th of May, 1950, she served 
as Minister of Solidarity, Women, Family, and Social 
Development from 2007 to 2012. 
While serving as Minister, she used her office to carry 
out various projects aimed at protecting and 
empowering children, women and the elderly. She is 
also known for her vivid fight against poverty, while 
garnering support from different ministries and 
prominent political figures. 
She holds a record of service in different portfolios 
such as: Vice Chairperson of the Commission for 
Social Sectors at the House of Representatives, 
Chairperson of the National Union of Pharmaceutical 
Workers Unions of Morocco (from 1993 to 1997), 
Chairperson of the Socialist Alliance Parliamentary 
Group (from 2003 to 2004), National Representative of 
the Democratic Association of Women of Morocco 
(from 2003 to 2004), among others. 
Furthermore, she is a founding member and Animator 
of the Center for Feminine Leadership, founding 
member of the Moroccan Organization of Human 
Rights, founding member of the Center for Legal 
Advice and Support to Assaulted Women, member of 
the Administrative Board of the National Institution for 
Solidarity to Battered Women, member of the Political 
Bureau of the Party for Progress and Socialism and 
member of the Global Network for Local Governance's 
(GNLG) Steering Committee. 
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Nouzha Skalli9 
 
“My father died, my mother was 32 and had 7 children from 2 years to 17 years old.  We had little means 
financially.  My mother invested her life in her children. Now, they are university professors, one female 
doctor, one female director in an institute in France and I am a politician. I feel scandalized when people 
underestimate the strength of women’s competence. If we ask men about what they think their mothers, 
they speak very highly… they are exceptional and extraordinary.  One MP we were speaking about 
electoral law,  he says : “The women are weak, limited abilities.  I asked him:  Is your mother limited?  He 
was shocked.  He was confused.  He put his hands on his head.  No one could speak at this moment – they 
were in a group.  I continued “You think of your mother as a saint, a sacred person.  What about the mother 
of your kids?  Why do you think she’s not like your mother?” 
 
“To be successful, the women needed leadership at the high level- we had it with the King. We were 
supported by the King, and the King called the women leaders in society.” 
 

 

Bassima Hakkaoui 
An MP for the Justice and Development Party, agreed it is time to destroy the negative clichés. "Women are 
just as competent as men. I think we should judge their performance by their presence in Parliament, their 
effectiveness and their perseverance," she said (Touahri, 2008) 

Questions 
1. Discuss the testimonies given by Nouzha Skalli and Bassima Hakkaoui when she was a member of 

the social justice and development member, before she was elected   a minister in January 3, 2012.  
2. Why do females participating in politics should prove all the time their competence more than 

men? 
3. In discussions of gender and development, one hears much about “political leaders”, which sounds 

very positive, but what does it actually mean?  
4. How can you explain the fact that these two women are assigned Ministry of Family, solidarity and 

social development? 
 

9 The testimonies are taken from an interview conducted with Nouzha Skalli  by Dr. Jacqueline Goodman, Professor and 
Department Head of the Women's and Gender Studies Department-Eastern Michigan University and  Dr. Souad Slaoui 
Professor of  Linguistics and Gender -scholar at the  Department of English Studies ,Faculty of Letters and Human 
Sciences Dhar El Mehraz, Fez. The interview was conducted in June 2015 at Nouzha Skalli’s office, Rabat.  
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Chart 1:Positions women hold in politics (Ruiz, 2009, p. 38) 

 

Activity 4: Read and reflect: Based on the charts below, determine how similar or different Maghreb 
countries are in terms of the nature of the positions women hold in politics 
 

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________ 
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Activity 5: Read and Reflect: The data provided reflects the attitudes towards women’s participation in 
politics and in leadership positions in the MENA region. The figures are taken from El Feki et.al (2017). 
Compare and contrast between the four countries: Morocco (El Feki et. al, 2017, p. 103), Egypt, (Ibid, p. 53), 
Lebanon (Ibid, p. 159) and Palestine (Ibid, p. 210) 
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How can we influence people’s perceptions of and negative clichés about 
women political leaders and help them be more open towards accepting the 
involvement of women in politics? 

What do we need to reinforce women and men’s competences and their access 
to the role of leaders/ to become political leaders? 
 

Discussion and Debate 

Activity 6: Analysis: The interview scripts10 in Appendix 2 (p. 107) are about perceptions of female and male 
political leaders. Read the interviews and write a synthesis answering the following questions 

__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 

 
1. How do you perceive female and male political leaders (e.g emotional, reliable…etc)?  
Other? 
2. How do Moroccans perceive female and male political leaders? 
3.What are the reasons behind those perceptions? 
4. What are the impacts of these perceptions?  
5. Do Moroccans’ perceptions encourage or limit women’s access to leading positions in politics? 
6. According to you, do women have the capacity to be political leaders? Please explain. 
7.We often hear that women should not be trusted with politics, to what extent do you agree or 
disagree with this statement? 

10 The interviews were conducted for in-class practice purposes in the Gender and Development course by MA students (Culture 
Studies: Cultures, Identities and Nationhood in Morocco MA Program: 2017-2018 cohort) from Sidi Mohamed Ben Abdellah 
University-Faculty of Letters Dhar El Mehraz- Fez.  
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Assignments  

Activity 1: Orthographic transcription: Transcribe the interviews (Refer to CD-Chapter 2-Unit 2: 
Assignment-Activity 1) 

Activity 2: Individual data analysis: Based on your readings and the transcribed interviews as well as the 
scripts of the interviews provided in Appendix 4(p. 113), write an essay in which you provide a thorough 
analysis of data 
 

Activity 3 : Trilingual glossary of terms : Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 
 

Terms  Translation into French Translation into Standard 

Arabic 
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Activity 1: Synthesis: Based on the data taken from El Feki et al (2017), write a synthesis highlighting the 
main differences and similarities between Morocco (El Feki et al, 2017, p. 104), Palestine (Ibid, p. 211) and 
Egypt (Ibid, p. 54) as far as the leadership positions women can hold in politics   

 
 

 
 

 

 
 
 

Reflecting on readings and data  

Synthesizing information and 
data 

Analysing data 

Writing reports  

 

Academic skills 
Qualitative data 

Extracts from readings   

Assigned readings 

 

Materials  
Design of data collection 
instruments  

Field work 

Data analysis 

Trilingual glossary of terms 

Assignments  

CHAPTER 2: GENDER AND DEVELOPMENT : POLITICAL PERSPECTIVE 

Gender and Politics: Challenges, 
Achievements and Future Prospects 

UNIT 2 
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  Chart 2: Positions held by women in Morocco (Alami M’chichi, 2003) 
 

               

 

 

 

 
 

 

Activity 2: Read and reflect: The chart provides information on women and men’s participation in leadership 
positions in different ministries in Morocco. Observe the content of the chart and answer the questions   
 

Questions  
1. How many women hold leadership positions in comparison to men ? 
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
_______________________________________________________________________  
 
2. In what field are women most likely to hold leadership positions in comparison to their male 
counterparts ? explain why ? 
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
_______________________________________________________________________ 
 
3. What do these statistical information reveal about gender equality in leadership positions in general 
and in politics in particular ? 
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
_______________________________________________________________________ 
 

Activity 3: Read and reflect: Read the Quota system definition and the information provided in the chart and 
answer the following questions 
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Definition of the Quota system (Ruiz, 2009, p.40) 

 
 

 
 

Chart 3: Number of women politicians in the Maghreb countries (Ruiz, 2009, p.37) 

 
                                                        
                            
 
 

1. What is your understanding of the Quota system? 
2. To what extent is the quota system respected in Maghreb countries? 
3. How similar or different are the Maghreb countries in this respect? 
4. Does the Quota system really guarantee a fair and equal access of women in politics? 

 
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________
__________________________________________________________________________________________________ 
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Activity 4: Group discussion: In groups discuss the quotations and determine the main challenges  
that face Moroccan women and do not allow them to be real agents of change at the political level? 

 

How can the choice between modernity and tradition in Morocco, which has 
opted for democratization, be a challenge to Moroccan women’s political 
development?  
 

Quotations  
“The institutional structures for including women’s interests in policy-making are largely cosmetic and have little 
impact beyond ameliorating the most visible aspects of inequality” (CIDDEF and UNIFEM, as cited in Castillejo 
and Tilley, 2015, p. 5) 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________ 
“Women’s leadership is invariably seen through a lens that is patriarchal, paternalistic, and patronizing. Despite ide
ological differences among the sampled papers, they all converge in defining politics as an exclusively male            
province’’(Skalli, 2011, p. 488) 

_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
______________ 
"Partial democracy limits women’s political voice’’(Castillejo and Tilley, 2015, p. 4) 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________

Discussion and Debate 

‘’Tensions between Islamist and secularist interpretations of women’s rights’’ (Ibid, p. 4) 
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________ 
‘’Failure to implement reforms fully’’(Ibid, p.5) 
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________ 
‘’Broader discriminatory norms and social practices’’(Ibid, p.5) 
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________ 
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Activity 5: Read and reflect: Using the collected testimonies and the quotations below about female and male 
achievements and contributions in political development and your readings answer the following questions 

Testimonies 11 

1. Are you aware of the achievements of female political leaders? Can you cite some of those achievements? 
Female interviewee: “I am not sure, I think in human rights fighting for children’s rights and women’s rights” 
Female interviewee “I do not know” 
 
2. Are you aware of the achievements of male political leaders? Can you cite some of those achievements? 
Male interviewee: “Maybe creating more parties Maybe human rights as well; everybody fights for human rights the age of 
human rights” 
Female interviewee: “I am not sure but they have done a lot in comparison to females” 
 
3. In the Moroccan context, to your knowledge, who has contributed more to the field of politics, males or females? Why? 
Male interviewee: “Men have contributed more. Why? This question does not have an answer; this is how things are, and 
personally I have never wondered. Men may be more educated than women. I don’t know! Also, it is not valid to have more 
women in the field of politics. It would seem like a country of the devil.” 
 
Female interviewee: “I think male because there are more representatives unlike women”  
 
Male interviewee: “I think both can contribute to the field of politics: men can contribute to something that women can not to 
and vice versa for women. For instance, women create new associations, helping others”  
 
Quotations 1 

 Under the pressure of women’s associations and other democratic forces (Ennaji, 2016, p.6): 

  The government amended the constitution in 2011, following the protests of the Arab Spring 

 The constitutional reform increased the number of seats reserved for women from 30 out of 325 in  2007 to 60 
out of the 395 seats (15%) in 2011.  

 Electoral laws have undergone significant changes to increase the political participation of   women.   There    
are 81 women in Parliament (2016) representing 21%—nearing the world         average. They are present in      
  decision-making positions although in insufficient numbers (five in the government). 

 Article 19 of the new constitution enhances equality of men and women before the law and    underlines the    
crucial importance of women’s sharing of political power and policy-making.  

 The new constitution has been cited as an example of Morocco’s progress toward becoming a more                 
democratic society to promote women’s political participation. 

 Legal reforms to advance women’s rights: CEDAW(1993), labor code(2003), Moudawana(2004),                   
Nationality law (2007), criminal legislation (2014)…etc 

 “By communicating across the diverse channels and by forming advocacy networks, women’s NGOs have been able   
to impose changes to criminal laws, including article 475 of the penal code that allowed a rapist to escape punishment  
if   he married his victim. This law has recently been supplanted by a new one which stipulates that “a rapist goes to     
jail   and cannot marry his victim.”(Ennaji, 2016, p. 4) 

Quotations 2  

Factors behind the aforementioned achievements can be summarized as follows (Castillejo,C. & Tilley, H. 2015) :"Effective 
and broad-based political mobilisation of women","Political leadership and support from the monarchy", "Socio-economic 
changes" and "International funding"(pp. 3-4) 

 

 
11 Testimonies are part of a study on perceptions of women political leaders. The study was conducted for in-class practice purposes in the 
Gender and Development course by MA students (Culture Studies: Cultures, Identities and Nationhood in Morocco MA Program: 2017-
2018 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters Dhar El Mehraz- Fez.  
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Activity 6: Report writing: Based on the quotation below, your readings and the previous activities, discuss 
the way(s) female and male political leaders and women right movements can effectively contribute to the 
development of the country and to the promotion of gender equality. Write a report summarizing your 
discussion 

In an attempt to evaluate the achievements of women’s right movements in politics, Sadiqi (2014) used the words of 
Charles Dickens’ A Tale of Two Cities, published in 1859 and which happen to accurately portray the Moroccan 
political situation 
“It was the best times, it was the worst times, it was the age of wisdom, it was the age of foolish- ness, it was the 
epoch of belief, it was the epoch of incredibility, it was the season of darkness, it was the spring of hope, we had 
everything be- fore us, we had nothing before us, we were all going direct to heaven, we were all going direct the 
other way.”(p. 329) 

Questions  
1. To what extent are Moroccans aware of the achievements of Moroccan women and men in Politics? 
 2. Discuss the main achievements of Moroccan women and men in Politics? highlight the differences and 
the similarities between them? 
3. What are the factors that lead to such achievements? 

4. What role does the associative network play in increasing women’s political agency in Morocco? 
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Assignments  

Activity 1: Fieldwork: Design an interview guide and a questionnaire, through which you should elicit 
data to answer the following questions: 
1.What are the characteristics of a successful political leader? 
2. How do people evaluate and judge the performance of a female and a male political leader? 
3. What are the political positions that females and males are more apt for? Why? 
4. What is the quota system? Is it enough to assist women’s entrance to political positions?  
5.What are the challenges that female and male political leaders face? 
6. What are the achievements of females and males political leaders?  
7. Who is contributing more in the field of politics: male or female political leaders?  
8.To what extent are female and male political leaders contributing to the development of the country? How? 
 

Activity 2: Individual data analysis: Based on your readings and the collected data, write an essay in which 
you provide a thorough analysis of your findings. 
 

Activity 3: Trilingual glossary of terms : Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

Terms  Translation into French Translation into Standard 

Arabic 
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CHAPTER 3 
GENDER AND DEVELOPMENT : ECONOMIC PERSPECTIVE   

UNIT 1 
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Activity 1: Read and reflect: Read the quotation provided and Article 11 of the CEDAW in Appendix 3 (p. 
112) and answer the following questions 
 

Women’s and Men’s Work and Socio-
Economic Development  

Academic skills 
Reflecting on extracts of 
readings  

Looking for relevant references 

Analysing data 

 

Materials  
Testimonies from Interviews  

Extract from readings  

Assigned readings 

 

Assignments  
Group report and 
presentation 

Trilingual glossary of terms 

 

“When employment is scarce, 
more than 70 per cent of 
women agreed with their male 
counterparts that men’s 
employment is more 
important than women’s, and 
they were aligned with men on 
the greater importance, for 
women, of marriage over a 
career. Such attitudes are 
reflected in current realities. 
Morocco’s rate of female labor 
force participation is around 
25 per cent, having fallen since 
2004 and more than half of the 
survey’s female respondents 
are housewives.”(El Feki 
et.al,2017, p. 101)  
 
 
NB: The same applies for other 
countries in the MENA region 
 

“[M]any laws still make it difficult for women to fully participate in 
economic life – whether by getting jobs or starting businesses. 
Discriminatory rules bar women from certain jobs, restrict access to capital 
for women-owned firms and limit women’s capacity to make legal decisions. 
Gender differences in laws affect both developing and developed economies, 
and women in all regions.” (World Bank, 2014, p.8) 
 
Questions  

1. To what extent do you agree with the quotation above? 
2. Can we talk about equal job opportunities between men and women 

in Morocco? 
3. Do you believe that there is gender segregation in the job market in 

Morocco? 
4. Can you cite any laws that you know of and which were enacted to 

promote gender equality in the job market? 
5. Suppose that there is limited job opportunities, who do you think is 

more illegible to get the job a man or a woman? Why? 
6. The CEDAW has come to eradicate all forms of gender 

discrimination and segregation in the job market, to what extent do 
you think it is implemented in real life? 

7. Can you think of examples to illustrate your answer?  
 

CHAPTER 3 : GENDER AND DEVELOPMENT : ECONOMIC PERSPECTIVE 

UNIT 1 
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Activity 2: Group discussion: The data12 provided elicited information about gender equality in the Moroccan 
job market. In groups, discuss the testimonies in light of the readings you have done and the previous activity 
and write a report highlighting the major findings 

Female interviewee: “one should not believe everything media tells us of course there are advancements and women 
are getting employed more and more. However, can’t anyone [agree] that it [only happens in low social classes]” 
 
Female interviewee: “women can’t be presidents [prime ministers] but they can be members of the cabinet of the 
president [the prime minister] of course that’s not degrading but why can’t women be presidents what is there that 
women don’t have which is blocking them from being presidents?”  
 
Male interviewee: “women are now getting employed more than men and this is not equality in fact things now are in 
favor of women and men should call for empowerment too and employment.” 
 
Female interviewee: “men are having the best jobs while women are left with underprivileged jobs the thing which is 
apparently unfair and connotes no equality in employment.”  
 
Male interviewee: “I think the presence of women in the public sphere of employment is a strong argument of women 
capacities and performance to take responsibility in the labor market hand in hand with men women   have changed, 
they are journalists, doctors, ministers, companies’ owners they are no longer house wives.” 
 

Male interviewee: “for sure there is no equality between men and women in employment and we can never reach this 
equality because in the job market there are some jobs where women are preferred and in others it is the opposite.” 
Male interviewee: “men have been dominating the labor market and will always dominate it”. 
Male interviewee: “I see that what you (me) call discriminations it is actually discrimination against men. Now, men 
don’t have jobs and they spend the whole day watching soccer because women can accept any salary men don’t have 
jobs and therefore they can’t get married”  
 
Male interviewee: “women are actually stealing our natural professions”.  
 
Female interviewee:  “even if women are able to access male’s domains they are not treated equally in terms of 
professions of decision making there is exclusion of women which is unfair and unequal men are enjoying vintage 
positions compared to women who are secluded from leadership tenures” 
 
Male interviewee: “women can work but if they do they have to contribute to the household with their money and 
divide the expenses between their husbands because it is unfair to not do that” 
Male interviewee: “they should work because man alone sometimes can’t make the ends meet and provide for the 
family” 
 
 
 
 
 
 
 
 
 
12 Testimonies are part of a study on gender equality in the Moroccan job market. The study was conducted for in-class practice 
purposes in the Gender and Development course by MA students (Culture Studies: Cultures, Identities and Nationhood in Morocco 
MA Program: 2016-2017 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters Dhar El Mehraz- Fez  
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Activity 3: Read and Reflect: Read the extract and answer the following questions 

Occupational segregation can take two main forms: horizontal and vertical segregation. Horizontal 
segregation refers to the over-representation of women in a particular occupation. In this case the 
employment share of women in certain occupations is higher than their share in others. In contrast, vertical 
segregation – also referred to as the “glass ceiling” – occurs when men and women work in the same 
occupation, but men more often do work that comes with more responsibilities, better pay and higher status, 
due to reasons not attributable to their skills or experience (ILO, 2012). 
 
When it comes to women’s paid work, whether formal or informal, women as a whole are more likely than 
men to be concentrated in part-time and low wage work, limiting their economic independence and 
compromising opportunities for career advancement and eligibility for social benefits (Gerecke,2013).  
They tend to be under-represented “in positions of power and status”(Ibid) and overrepresented in 
precarious, atypical and vulnerable work or employment (Otobe, 2011). 
 
Segregation in the workplace is a related problem, with women clustered in what some have referred to as 
‘pink-collar’ jobs, largely service sector jobs which offer inferior working conditions, less job security and 
provide lower pay (Gerecke, 2013). In 2012, the ILO reported that women “are confined to a more limited 
range of occupations than men” and that there are significant gender gaps in economic indicators of job 
quality, including gender gaps in employment vulnerability (where there is a global gender gap of 2.3 
percentage points) and occupational segregation (ILO, 2012). 
 
Women are also less likely to be represented on corporate boards and in positions of senior management 
(Thornton, 2013). Globally, women hold just 24 per cent of senior management roles and just 19 per cent of 
board roles are held by women. One notable exception is China, where women now hold 51 per cent of 
senior management positions, and there has also been a recent rise in the number of women CEOs. 
 
Women’s work is not limited only to paid employment. Care work – largely performed by women and girls 
in both developed and developing countries – is generally unpaid, and undervalued (IOL, 2013). Care work 
also places a heavy time burden on women and girls.  In Mexico, for example, UNDP has documented that 
on an average day, women spend close to 6 hours on domestic activities and childcare, severely limiting the 
time available for income-generating and leisure activities. Caregiving is also not limited to child care 
(which is further addressed below), but encompasses the support and care of older persons, the sick, persons 
with disabilities, and others.   
 
Questions  

1.  What type of jobs do you think males and females are expected to have in Morocco? Why ? 
2. What are the jobs that you think women are most suitable to hold in Morocco? Why ? 
3. Are there any jobs that are considered to be typically male oriented in Morocco?  
4. Are there any contexts in which women can be considered as rivals to men in the job market?And 

why ? 
5. What is the difference between paid and unpaid work? 
6. How can unpaid work(house work, childcare….) be recognized as contributing to the economic 

development ? 
7. Can unpaid work be recognized as a real work in Morocco?  
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Activity 4: Analysis: Based on the extract and the testimonies below, provide a thorough analysis highlighting 
the main gender challenges in the workplace 

Testimonies 13 

 

Male interviewee:  “a woman should work with the veil and in a place that is free from men she should 
return early to her house and not work in jobs that require makeup and tight clothes etc” 
 
Female interviewee “a woman can have any job as long as it does not require physical strength”  
 
Female interviewee: “women should not work with anyone because they are always harassed and assaulted”  
 
Female interviewee: “when women work, their children lack […] affection and education” 
 
Male interviewee: “I did not allow my two daughters to become nurses because it is shameful and a disgrace 
for women to go outside for a long period” 
 
Female interviewee: “[…] Woman's body is built to conserve the energy for nurturing the offspring. Nature 
has simply designed us differently and no equality can change that.” 
 

Extract  
Salaried work by women in Morocco is one of the highest in the Arab world with a rate of 26% (2000). 
The structure of women’s employment has also registered an evolution with a qualitative improvement of 
the professional status of women through an increase of wage-earning at the expense of the status of family 
helpers and the increase in the rate of women brought into managerial positions and the proportion of 
working women with a higher education degree.However, these facts cannot obliterate the reality shown by 
other indicators, both quantitative and qualitative, and which reveal the threats facing women’s 
employment activities in a country where they have to act in a space which highly precarious and 
extremely precarious (Association Démocratique des Femmes du Maroc, 2003): 
-Women’s work, particularly in rural areas, is often met with: lack of moral or financial recognition for the 
work of family helpers, the inadequacy of social protection, weak unionisation, informal labour reserved 
for women. 
-The practice of low and differential salaries between men and women. Thus, in the public service where 
the provision of the law for strict equal pay is established, women, who represent almost 1/3 of state 
employees, receive only 29 % of the gross annual payroll44. This situation is linked to the fact that women 
receive the lowest salaries in public administration. In the private sector, exact and reliable data are not 
available. However, some studies in some industrial sectors have revealed that there is a 30 to 40% 
difference between men and women’s salaries. 
-The participation of working women is still marked by professions that have no status: family helpers, 
housemaids, illegal cleaners, at a time when there is social protection only for legally declared wage-
earners and therefore, the majority of women are excluded from it, given the type of job market integration 
they are getting (Ajjbilou, 2003). 
- According to Laskaridis (2011), 37% of Moroccan enterprises operating in services are run by women, 
31% in the trade sector, and 22% in industry[…[ in 2008, the UN Development Program Gender-related 
Development Index placed Morocco 146 out of 158 countries, shown by objective measurements of 
international institutions. 

 
13 These testimonies are part of a study on gender equality in the Moroccan job market. The study was conducted for in-class 
practice purposes in the Gender and Development course by MA students (Culture Studies: Cultures, Identities and Nationhood 
in Morocco MA Program: 2016-2017 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters Dhar El Mehraz- 
Fez    
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Are women expected to contribute in the same way as men in the economic 
development of Morocco?  

Are there any differences between rural and urban women and men in Morocco? 

 

Discussion and Debate 
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Assignments  

Activity 1: Group report and presentation: In groups, prepare a presentation and a report highlighting 
the main differences and similarities between Morocco and other countries in the MENA region (e.g. 
Tunisia and Saudi Arabia) and worldwide (e.g. USA) in terms of the following: 
Gender equality in the job market 
Paid and unpaid work 
Gender and socio-economic development in urban and rural areas 
 

Activity 2 : Trilingual glossary of terms : Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

Terms  Translation into French Translation into Standard 

Arabic 
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Activity 1: Read and reflect: Based on the provided extract and data answer the following questions 
 

Gender and Entrepreneurship: Profiles, 
Challenges and Limitations 

UNIT 2 

Academic skills 

Presenting oral report 

Comparing and contrasting 
data 

 

Materials  

Extracts form readings 

Data  

Assigned readings 

 

Assignments  

Data analysis  

Field work :Interviews  

Trilingual glossary of terms 

 
Extract:  
A large number of sources assert the fact that the number of women entrepreneurs in Morocco and in 

the world at large is lower than men by an alarmingly large margin (Markovic, 2007; Marlow & McADAM, 
2013; Driemeier, 2013).  

According to the president of the Association of Women Entrepreneurs in Morocco (AFEM), Asmaa 
Morine Azzouzi, in 2015 of all entrepreneurs in Morocco women constituted only 10% (Morocco World 
News, 2015) 
                Data14 

Figure 8: Attitudes towards female and male entrepreneurs 
 

                               
Questions  

1. To what extent is entrepreneurship a male dominated field? Why? 
2. Can you cite some names of successful female and male entrepreneurs? 
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Males should be the 
only entrepreneurs 
in the country 
Females working as 
entrepreneurs is an 
asset to the country 

14 Data is part of a study on attitudes towards and perceptions of female and male entrepreneurs. The study was conducted for in-class 
practice purposes in the course Gender and Development by MA students (Culture Studies: Cultures, Identities and Nationhood in 
Morocco MA Program: 2017-2018 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters Dhar El Mehraz- Fez  

CHAPTER 3 : GENDER AND DEVELOPMENT : ECONOMIC PERSPECTIVE 
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1. What makes a successful entrepreneur for you?  
2. How do Moroccans perceive female and male entrepreneurs? Why? 
3. According to you who is more qualified to be an entrepreneur? Males or females? Why? 

 

Activity 2: Group debate: Based on your readings and personal knowledge, answer the following questions  

Activity 3: Synthesis: Based on the debate in Activity 2 and Shmailan (2016, pp. 3-5)’s findings15 concerning 
the profiles of female and male entrepreneurs, write a synthesis highlighting the extent to which the 
similarities and differences between females and males entrepreneurs can be generalizable to the Moroccan 
context 

    

 
 

 
 

 
 

 
 

15 Taken as a screen picture from Shmailan (2016) 
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Activity 4: Oral Report: Data in Figure 916 and the extracts and quotations provide information about the 
challenges faced by female and male entrepreneurs. In pairs, discuss the data and provide a report to 
summarize your findings 

Figure 9: Challenges facing female and male entrepreneurs 
 

                                   
 
 
Women entrepreneurs undergo substantial pressure from their husbands (Rastogi, 2015). 
 
In Morocco there is a distrust of the capabilities of enterprising women, they are always compared with men and 
their struggle, and they are more expected to fail than men, for that reason, banks do not agree easily to provide 
them with loans that can help them solidify their business projects and grow their enterprise (Benslama, 2010). 
 
“In several studies on factors favoring entrepreneurship, market potential is one of the most influential factors. 
Another equally important factor is access to finance. It is an important constraint for Moroccan women 
entrepreneurs (Asli, et al,2018, p.395).’’  
  
Women entrepreneurs enjoy less visibility in media.  Given the fact that the role of women as entrepreneurs is 
not seen as very important, media does not focus on their achievements at all and mostly put male entrepreneurs 
under the spotlight (Rastogi, 2015). 
 
Women entrepreneurs are called ‘push entrepreneurs’ meaning that they have been pushed by their family or 
their husbands to launch a business, or they have become entrepreneurs by inheritance (Rastogi, 2015). 
 
Women entrepreneurs who are mothers at the same time suffer from the lack of public child day-care centres; In 
Morocco there are private day-care centres and kindergartens, but they are exorbitantly expensive  (Azzouzi, 
2016). 
 
 
 
16 The data here is part of a study on challenges facing female and male entrepreneurs. The study was conducted for in-class 
practice purposes in the Gender and Development course by MA students (Culture Studies: Cultures, Identities and 
Nationhood in Morocco MA Program: 2017-2018 cohort) from Sidi Mohamed Ben Abdellah University-Faculty of Letters 
Dhar El Mehraz- Fez  
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“Most women entrepreneurs seem to operate in traditionally gendered environments such as the retail and service 
industries. Only a few women entrepreneurs are involved in male-dominated industries (Jaafar et al., 2014).” 
 
Women entrepreneurs’ fight against prejudices, stereotypes and discrimination […] men otherwise are exempted 
from having to contend with any stereotypes because as a country that is still largely conservative, Morocco is still 
regarding men as the most suitable for competitive career choices and is still steeped in a culture that regards 
women as not fit for the world of business (Marlow&McADAM, 2013). 
 
General perception about women is that this weaker gender is not as much competent as their male counterparts are, 
or rather they can never be enterprising (Rastogi, 2015). 
 
When it comes to the relationship women entrepreneurs have with their employees, women are pushed to mitigate 
and temper the orders they have to give to their employees so as to not offend them, for men are easily offended if a 
woman tries to exert her power over them, and many instances of violence against women entrepreneurs have 
resulted as a response to an overbearing manner in which a business woman, entrepreneur or manager treats her 
male employers (Siddique, 2016). 
____________________________________________________________________________________________
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____________________________________________________________________________________________
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Manal Elattir is the founder and CEO of 
ANAROUZ, one of the first social enterprises 
in Morocco that aims at empowering women 
through entrepreneurship and market 
access. Before launching the enterprise, Manal 
was the director of the Middle East 
Partnership Initiative (MEPI) Alumni Network, a 
network of activists, politicians, entrepreneurs 
and civil society actors that worked in synergy to 
design and lead development initiatives in 
Morocco. She is also the founder of IMDAD, the 
first NGO to tackle social entrepreneurship for 
youth in the country. Manal is also a 
motivational speaker and an international public 
speaker on issues ranging from entrepreneurship, 
women empowerment and intercultural 
dialogue. Manal has been recognized at the 
international level for all the work that she has 
done. 

Short biography: 
https://fellowship.unaoc.org/fellows/manal-
elattir/ 

 

 
Hamza El Fasiki is an artist social entrepreneur and 
author from Fez, Morocco. He is an apprentice 
artisan etcher in the Coppersmith craft since 2013. 
He is founder of Craft Draft social business in Fez 
which aims at preserving the Moroccan craft 
through bringing it to the masses. Hamza El Fasiki 
is author of two books: 'Social Entrepreneurship: 
Meaning, Challenges, and Strategies (2011) and 
‘The Cultural Identity of Entrepreneurship: When 
Collectivism Rules’ (2013). He is Head of 
Research and Studies at the Moroccan Center for 
Innovation and Social Entrepreneurship. He is now 
also an independent professional consultant, trainer 
and facilitator in the field of social 
entrepreneurship, traditional crafts and reflexive 
music. He has an international experience on 
Social Entrepreneurship and Creativity in 
Morocco, United States, Algeria, Turkey, Japan, 
Greece, United Arab Emirates and Germany. 

Short biography and more information: 
http://www.craftdraft.org/story 

 

Activity 5: Read and reflect: Below are two Moroccan entrepreneurs. Read their profiles and determine the 
main similarities and differences between them and their entrepreneurships 
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Differences 
 
 
 
 
 

MANAL ELATTIR 
Morocco’s solutions towards poverty reduction 
will be accelerated by investing in women 
progress. Women artisans in Morocco are low-
paid informal seasonal producers. They are at the 
very bottom of the value chain and are constantly 
abused by the middle-men. I founded Anarouz 
Social Enterprise because I believe in the power 
of these exact women to be leading entrepreneurs 
capable of lifting their families and communities 
out of poverty. At Anarouz Social Enterprise, we 
have designed an economic model based on 
strategic partnerships on three essential pillars: 
Entrepreneurship, Market Access and 
Technology. 
Entrepreneurship: 
We have connected these women artisans to 
strengthen their voice in one official network of 
women entrepreneurs. This network represents a 
key partner for Anarouz Social Enterprise in 
advancing towards stronger women-led 
cooperatives and enterprises. We provide the 
network with fundraising services, mentoring 
opportunities and business expertise. 
Market Access: 
Anarouz Social Enterprise works in partnership 
with the women artisans and talented student 
designers to develop high quality marketable 
products carrying unique designs in a new era of 
products: Technology gear. Furthermore, 
Anarouz Social Enterprise brings US and 
European markets to ensure sustainable incomes 
Technology: 
We partner with NGOs and companies in the 
telecommunication and technology field to 
enable the women artisans to harness the power 
of mobile technology & ICT services. Through 
efficient use of these different technologies, the 
women artisans are more connected, have higher 
access to information & improve their 
productivity. 
 

HAMZA EL FASIKI 

I come from a long line of craftspeople in Fez, 
Morocco and after my education took me to 
different places in the world and to various 
fields far away from the craft, four years ago, I 
embarked on a journey of rediscovery of the 
traditional craft of copper etching. The journey 
so far brought me a new relationship with my 
father, who has been an artisan since 1959, as 
well as with other local artisans and older 
inhabitants of our neighborhood in Fez. It also 
led me to develop a new feeling for my native 
language, as I started learning new proverbs and 
colloquialisms only used by craftsmen. From the 
first moment I felt I was reconnecting with my 
roots as I continue to discover the world of 
craftsmanship, a world forgotten by the majority 
of the Moroccans. My journey and the 
realisation that our connection with the old crafts 
is fading led me to formulate my mission: to 
bring the traditional knowledge to the global 
masses through learning, sharing, and inviting 
both locals and foreigners to take part in this 
unique exchange. I founded Craft Draft in 2013 
to open those doors and provide a new 
experience to our generation. Through Craft 
Draft I show people how to be and feel like an 
artisan.  
 
Are you the next artisan? 

IDEOLOGIES, MOTIVES AND OBJECTIVES 

Similarities 
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Activity 6: Group discussion: Below is an overview on the Anarouz network (El Kirat, et al, 2016, pp. 283-
298). Based on it and the videos17 where the co-founder Manal Elattir speaks on her efforts to empower rural 
women entrepreneurs in Morocco answer the questions 

 Access to Markets as a Catalyzer 
 
Anaruz believes that “market” is where one should start. This conviction stems from a number of basic but crucial 
questions such as: Who are the women making these products for? What is the target market, its characteristics and 
specificities, and how big is it? What strategies to use to tackle it? All these questions that any businesses would 
naturally ask to move ahead with their marketing and marketability plans are exactly the questions that need to be 
asked by these women, in order to ensure sustainable sales. This is another area where Anaruz intervenes. After 
identifying the target market, Anaruz builds the foundation to respond to it and that foundation is a well-functioning 
value chain. As their business partners, Anaruz works very closely with these women to build this chain from the 
moment raw material is bought to the moment the final product reaches the client. 
Anaruz has started its work with women artisans. Seven women-led handicrafts cooperatives and small businesses 
across three different regions in Morocco have partnered with Anaruz to create a working value chain producing high 
quality handicrafts for global markets. The products range from accessories, clothing items, to home design and 
conference bags. Today, more than 200 women artisans from these businesses have increased their income by 23 
percent, two of the seven organizations moved to bigger production sites, five of them have acquired new machines 
and equipment to grow their production and all of the partner organizations have independently launched literacy and 
leadership workshops for their women members. Three key actions are implemented in order to generate and sustain 
global sales: keep consistent quality in raw materials and handicrafts, ensure higher production, and innovate in 
design. A strong partnership and collaboration among Anaruz and the women artisans reflect in every part of the 
chain: 
 
Raw Materials: the women Anaruz works with are based mostly in rural areas and do not have access to quality raw 
material, which is usually found in Casablanca, the economic capital of Morocco. Anaruz team helps these women 
identify the raw material needed for the handicrafts by searching the best quality. 
 
Design: design is considered a crucial part in production because it greatly affects sales. Anaruz believes in mixing 
traditional crafts with trending designs. Handicrafts should not be bought 
solely because they are “fair trade” or made by women in some remote village but they should be bought because they 
are also appealing and effective. In this sense, Anaruz partners with international designers and upcoming student 
designers to work in collaboration with the women artisans and create marketable, fashionable handicrafts with a 
touch of traditional Morocco. 
 
Production: as seen before, Anaruz has connected the women artisans to many organizations, facilitated their access to 
information and increased their credibility and visibility in their community. This has enabled the women to be bold in 
pursuing and eventually acquiring funds, equipment, and training opportunities. This in turn increased the capacity of 
their organizations and boosted production, thus strengthening the value chain. 
 
Market: with various marketing techniques and media outreach tactics, Anaruz made various connections to national 
and international buyers to sell the handicrafts and conference bags. It also oversees all the packaging, shipping, and 
delivery of the products. Finally, it works closely with the clients to ensure their satisfaction before and after the sale. 
Now that Anaruz has established, in partnership with the women, a strong value chain, it is moving to a new way to 
market. Starting from the Fall of 2014, Anaruz has worked on launching an e-commerce platform that will display the 
handicrafts and make it easier for interested and potential clientele to visualize and acquire them. This is expected to 
further boost the sales and provide an even more sustainable income for the women. 
 
 

 
 
 
 17 Video 4:Retrieved on April 15th, 2018 from: https://www.youtube.com/watch?v=z5Ck5wQltH4 
    Video 5: Retrieved on April 15th, 2018 from:https://www.youtube.com/watch?v=cVNJNkSg71U 
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Questions  

 
1. In discussions of women development, one hears much about "socio-economic empowerment", which 
sounds very positive, but what does it actually mean? 
2. Is there a difference between the rural and urban empowerment of women? 
3. Do you think that a project including literacy, skills, handicrafts, sales, is more profitable for rural women 
than activities like raising chicken or goats, for example? 
4. What is your understanding of social entrepreneurship? 
5. What makes social entrepreneurship a more effective approach to the socio-economic empowerment of 
women? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 

Video 4:Fortune Most Powerful Women                                                    Video 5:Inaugural Australian Arab Women's Dialogue 
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Assignments  

Activity 1: Fieldwork: Conduct interviews with two entrepreneurs: a male and a female. Try to elicit the 
main similarities and differences between them in terms of the following: 
Their profiles: academic and professional backgrounds 
Their approaches to entrepreneurship 
Their achievements and challenges 
 
 

Activity 2: Individual data analysis: Based on your readings and the script of the interview provided in 
Appendix 4 (p. 113), write an essay in which you provide a thorough analysis of the provided data about 
entrepreneurship and female and male entrepreneurs in Morocco.  
 

Activity 3 : Trilingual glossary of terms : Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

Terms  Translation into French Translation into Standard 

Arabic 
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GENDER AND DIASPORA  
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Introduction  

 

Historically speaking, Diaspora has long been related to the process of the dispersal of the Greek, 
Jewish and Armenian people who unwillingly left their home of origin under different factors; but yet 
traditional definition of the term diaspora has changed over time and its conceptualizations have 
proliferated in recent times due to the changing global conditions. It is now associated with the greater 
process of transnational migration and increasing cultural hybridity. Thus, the concept that was 
historically applied to the experiences of  the  Jews,  Greeks,  Armenians  and  Africans  is applied  to 
different  ethnic and cultural groups including Arabs. 

 
 Diaspora then can be defined, at its simplest, as the dispersal and scattering of peoples from their 

home of origin to settle in host countries. This displacement and movement from one’s homeland to host 
countries usually -if not always -takes place under social, economic, and political factors to name just a 
few. That is, one is mostly pushed under different circumstances to leave his or her one country of origin 
to settle in a host country, and, therefore, end up being diasporic subjects living between two worlds, two 
cultures, and two places one physical – state-nation and the other is imagined – homeland -with which 
they maintain strong connection and ties through cultural and social practices. 

This phenomenon of immigration for economic, political, and cultural reasons, of individuals as well 
as communities is highly seen in different domains of art in general and literature in particular. In this 
way, some of these immigrants’ especially Arab women resorted to the power of pen to put down into 
words their diasporic conditions and the endurances they have faced in the host countries –racialized 
politics -as well as in the homeland-patriarchy-. 

 
Distance from country of origin endowed them with much freedom to do away with their cultural 

restrictions and therefore articulated their visions and concerns more freely. Put differently, living 
outside their countries granted them a breathing-space to reclaim their own narratives after they found 
freedom in hybridity and choice in acculturation. Literary and political activism was particularly 
attractive to them, perhaps because they found in the diaspora a site of absolute freedom, a free political 
and intellectual community that could accommodate the non-conformity of their views. Hence, the 
literature produced by these   Arab women diaspora writers is of a different cultural expression than that 
produced by contemporary Arab writers regarding race, gender, identity and class issues. 

 
  Migration has been experienced differently by people; for some the host countries are a world where 

they manifest their potentials thanks to the possibilities which the western countries offer them while for 
others the new environment turns out to be a nightmare, which makes their daily life difficult to bear. 
This part of the textbook addresses the issue of gender and diaspora in three chapters. The first chapter 
introduces the main concepts and theories related to diaspora and gender; the second chapter investigates 
the state of the diasporic subjects- be them females and/or males in some literary productions while the 
third chapter unveils how diaspora can be a double edged experience. This is illustrated in this part of the 
textbook through different diasporic figures belonging to various horizons, ranging from media, arts and 
writing to politics.  
     
         For more effectiveness, the textbook involves the user in a variety of activities such as debates, 
commentaries, reflective writing, textual analysis and workshops among others. This part of the textbook 
also provides the opportunity to assess the user’s knowledge and grasp of information through a set of 
assignments namely: research papers, article reviews…etc.     
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CHAPTER 1 
 

APPROACHING DIASPORA: CONCEPTUALIZATION AND THEORY 
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Diaspora: “Safran defines six basic characteristics in his definition of diaspora. According  to  him,  for  something  to  be  called  as  
diaspora  there  should  be  a  dispersal  from  homeland  to  two  or more  foreign  regions;  those people  who  are  away from  their  
homeland have  a  collective memory  about their homeland;  they  have a  belief  that  they  will  always  be  outrageous  in  their  host  
state;  they  idealize  their  putative  ancestral  home;  there  is  a  belief  that  all  members  of  that  society  should  be  
committed to  the maintenance or  restoration of  the homeland and  a strong ethnic  group  consciousness with  a  belief  in  a common 
fate (Safran, 1991, pp. 44-51)” 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
Nostaligia18 “It may be that writers in my position, exiles, or emigrants or expatriates, are haunted by some sense of loss, some urge to 
reclaim, to look back, even at the risk of being mutilated into pillars of salt. But if we do look back, we must do in the knowledge - 
which gives rise to profound uncertainties- that our physical alienation from India almost inevitably means that we will not be capable 
of reclaiming precisely the thing that was lost, that we will, in short, create fictions, not actual cities or villages, but invisible ones, 
imaginary homelands, Indias of the mind.” ― Salman Rushdie 
____________________________________________________________________________________________________________ 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
Exile19: “Exile is a dream of a glorious return.[…]. It is an endless paradox: looking forward by always looking back.” ― Salman 
Rushdie, The Satanic Verses (p. 205) 
____________________________________________________________________________________________________________ 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
 

18 Retrieved on April 14th, 2019 from: https://www.goodreads.com/quotes/6566170-it-may-be-that-writers-in-my-position-exiles-or- 
emigrants  
19 Retrieved on April 14th, 2019 from: https://www.goodreads.com/quotes/873809-exile-is-a-dream-of-glorious-return-exile-is-a 

 

Activity 1: Group debate: Based on the assigned readings, how would you define the following concepts 
 

UNIT 1 

Introducing Diaspora : Concepts and Implications 

CHAPTER 1 : APPROACHING DIASPORA :CONCEPTUALIZATION AND THEORY 

Academic skills 

Reflecting on readings  

Debating 

Synthesizing information 

Textual analysis 

Materials  

Extracts from readings 

Assigned readings 

 

Assignments  

Reflective essay writing 

Trilingual glossary of terms 
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Third space: “The third space is a mode of articulation, a way of describing a productive, and not merely reflective, space that 
engenders new possibility. It is an ‘interruptive, interrogative, and enunciative’ (Bhabha 1994) space of new forms of cultural meaning 
and production blurring the limitations of existing boundaries and calling into question established categorisations of culture and 
identity. According to Bhabha, this hybrid third space is an ambivalent site where cultural meaning and representation have no 
‘primordial unity or fixity”(as cited in Paul, 1998, p.3). 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
 
Culture shock20: “Culture shock is described as the feelings one experiences after leaving their familiar, home culture to live in 
another cultural or social environment.”  
 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
Home: “Dispersal in general conveys the existence of a center; a lost, stable and fixed place. Here comes Home as a “sentimental 
pathos”, a place to be lamented and remembered. Home is named and renamed to suit the dispersed. Some call it the motherland that 
is seen as a “warm, cornucopian breast from which the people collectively suck their nourishment” (Cohen, 1999), others call it the 
fatherland that is the land of soldiers whose blood nourishes the soil, and still others see home as the ancestral land that refers to the 
ancestors or rather “roots” and origin.” 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
Roots: “The narrative of roots corresponds to one’s origin and inborn qualities, the metaphor of “roots” also refers to the idea of an 
authentic home, common, origin, bounded culture, “to a sense of ethnic or cultural purity and timeless tradition grounded in a place”. 
“Roots signify emotional bonds with the physical environment but also constraints notions of local community, shared culture, and so 
forth “ideas of ‘roots’ and authentic identity”(Braakman, 2005, p. 63) 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
Routes: “The second narrative is that of ‘routes’, and it involves movement, mobility and change. So, one becomes less rooted 
geographically and mentally while living abroad. Something of the more often imagined than real –pure ‘roots’ gets lost or mixed up 
with experiences of living in another society, another country, and another culture. The metaphor of “routes” thus entails forms of 
diffusion and hybridism, intercultural movement and migrations” (Braakman, 2005, p. 63)  
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
 
Borders: “Arbitrary dividing lines that are simultaneously social, cultural and psychic; territories to be patrolled against those whom 
they construct as outsiders, aliens, the Others; forms of demarcation where the very act of prohibition inscribes transgression; zones 
where fear of the Other is the fear of the self; places where claims to ownership— claims to ‘mine’, ‘yours’ and ‘theirs’—are staked 
out, contested, defended, and fought over.” (Brah, 2004, pp.194-195) 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
 
 
 
 
 
 
 
 
 

20 Retrieved on April 14th, 2019 from: https://www.hziegler.com/articles/culture-shock.html 
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Dislocation: “The Indian scholar Bhabha (1994) is one of the pioneers when it comes to the third world and their third space. He 
proposes a theory of dislocation, displacement or what he calls the “unhomely”. In one of his essays entitled “The World and the 
Home”, Bhabha sees the unhomely as “the shock of recognition of the world in the home, the home in the world”; the idea that 
conveys the absence of a unitary and clear recognition of Home. The person cannot even distinguish the world from the home. This 
experience of dislocation is the beyond for Bhabha; it is a concept that shows no consideration for the temporal social differences, it 
rather crosses the limits of our times. To be displaced is a state of having an “extra territory” that transcends the local or the domain of 
the domestic life.”  
 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
Memory: “Memory, or Mnemosyne as the Greeks called her, was the mother of all the Muses, and invention or imagination depends 
utterly upon remembering. Moreover, situating ourselves in time and space involves us in constructing a thread of meaning that 
enables us to know, or think we know, who and what we are in the present” (Walder, 2011, p. 6). 
 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
The myth of Return: According to Hall (2008), “although you can never go back to the past, you do have a sense of loss. There is 
something you have lost- a kind of intimate connection with landscape, and family and tradition, which you lose. I think this is the fate 
of modern people – we have to lose them, but [we believe] we are going to go back to them (pp. 349-350) (as cited in Quayson & 
Daswani, 2013)  
 

 

Activity 2: Synthesis: Based on the discussion in Activity 1, write a synthesis highlighting the extent to which 
diaspora can embrace some or all of the above mentioned concepts  

________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________ 
________________________________________________________________________________________________________________ 
 
____ 
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Activity 3: Discussion and Debate: Like migration, diaspora affects and is affected by gender. Discuss and 
illustrate based on the readings assigned (See the assigned readings by the end of this unit) 

________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________ 
________________________________________________________________________________________________________________ 
 
____ 
 Activity 4: Textual analysis: Underline the implications of diaspora, Islam and gender in the following 
literary works  

“The word ‘halal’ appeared on all restaurants and supermarkets [in the Arab quarters in London]. The 
Arabs used it for women and for meat – why? [...] A man accompanied by his wife was looking at every 
woman who passed, the wife meanwhile was muffled from head to toe, her face masked” (Only in London 
by Hanan Al-Sheikh) 
 
“Turquoise birds overhead, brilliant tiles depicting birds drinking from fountains […] Victorian columns 
holding aloft Qur’anic verses painted in blue. Lamis did not share the wonder expressed by the rest of the 
group. She gazed around at the various shades of turquoise, the domes of the mosques, with a feeling of 
familiarity. Behind saffron tiles, mausoleum walls, and wooden lattices, she could envisage women who 
were desperate to become pregnant, to see their husbands return, or to be cured of illness [….] She tried to 
remain unmoved, and yet the call of the muezzin affected her: when she was a child her father had taken 
the call of the muezzin as an opportunity to hide in the basement and play the flute undetected” (Only in 
London by Hanan Al-Sheikh) 
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“Margin of freedom women don’t usually have and which (she) quite unprecedented in the line of the 
patriarchy” (The Last Patriarch by Najat El Hachimi) 
 
“Mother by herself in hospital with not even a rope to hang onto and giving birth in a position that was 
new to her everyone celebrating the new year, father flat out across his bed still taking in sleep and I 
didn’t know what to do about it all. Ka, a religious concept in ancient Egypt. Kabaridi related to the 
kabaradines; kagu, a bird belonging to the peasant species” (The Last Patriarch by Najat El Hachimi) 
 
“Before the wedding, Qamrah had seen Rashid only once, and that was on the day of the shoufa, the day 
set for the bridegroom’s lawful viewing of the bride-to-be. The traditions of her family did not permit 
the man seeking the engagement to see the bride again before the contract-signing. Moreover, in this 
case there was no more than a two-week gap between the signing and the marriage celebration itself, 
and Qamrah’s and Rashid’s mothers agreed between themselves that Rashid would not see his bride 
during that time,so that she would have no interruptions as she prepared for her wedding”.  (Girls Of 
Riyadh by Rajaa AlSanea)  
 
“At that time, after dinner in the elegant hotel restaurant, Gamrah had made an irrevocable decision that 
this would be her true wedding night, something for which she had waited too long. Along as her 
husband was so bashful, she would have to help out, smooth the way for him just as her mother had 
advised her. They went up to their room and she began to flirt with him shyly. After a few moments of 
innocent seduction, he took things into his own hands. She gave herself up to it despite the enormous 
confusion and anxiety she felt. She closed her eyes, anticipating what was about to happen. And then he 
surprised her with an act that was never on her list of sexual expectations. Her response, which was 
shocking to both of them, was to slap him hard on the face then and there! Their eyes met in a stunned 
moment. Her eyes were filled with fear and bewilderment, while his were full of an anger the likes of 
which she had never seen. He moved away from her quickly, dressed hurriedly and left the room amid 
her tears and apologies”. (Girls Of Riyadh by Rajaa AlSanea) 
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Implications of Gender Implications of Islam Implications of Diaspora 
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Assignments  

Activity 1: Reflective essay: “Diaspora involves survival rather than settlement.” 
              In the light of the components of diaspora, how far is the statement valid?  
Write an essay to answer the question. Justify your answer with evidences from different sources  
 

Activity 2: Discuss the dimentions of diaspora as they are stated in the following quotation 
“Those who don't belong to any specific place can't, in fact, return anywhere. The concepts of exile and 
return imply a point of origin, a homeland. Without a homeland and without a true mother tongue, I wander 
the world, even at my desk. In the end I realise that it wasn't a true exile: far from it. I am exiled even from 
the definition of exile.”  
― Jhumpa Lahiri, In Other Words21   

Activity 4 : Trilingual glossary of terms : Based on your readings and your own knowledge, fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

Terms  Translation into French Translation into Standard 

Arabic 

   

   

   

   

   

   
 
21Retrieved on April 15th, 2019 from: https://www.goodreads.com/quotes/tag/exile?page=2 

Activity 3 : Short paper: Read the passages in Appendices 5 (p. 114), 6 (p. 115), 7 (p.116), 8 (p. 117) and 9 (p. 
118). Select one of the topics related to gender, diaspora and Islam and write a short paper on it 
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 James Clifford 
Diasporic experiences are always gendered. But there is a tendency for theoretical accounts of diasporas and 
diaspora cultures to hide this fact, to talk of travel and displacement in unmarked ways, thus normalizing male’s 
experiences. Janet Wolff's recent analysis of gender in theories of travel is relevant here (Wolff 1993). When 
diasporic experience is viewed in terms of displacement rather than placement, traveling rather than dwelling, 
and disarticulation rather than rearticulation, then the experiences of men will tend to predominate. Specific 
diaspora histories, coterritories, community practices, dominations and contact relations may then be generalized 
into gendered postmodern globalisms, abstract nomadologies.  
Retaining focus on specific histories of displacement and dwelling keeps the ambivalent politics of diaspora in 
view. Women's experiences are particularly revealing. Do diaspora experiences reinforce or loosen gender 
subordination? On the one hand, maintaining connections with homelands, with kinship networks, and with 
religious and cultural traditions may renew patriarchal structures.  On the other, new roles and demands, new 
political spaces, are opened by diaspora interactions. Increasingly, for example, women migrate north from 
Mexico and from parts of the Caribbean, independently or quasi-independently of men. While they often do so in 
desperation, under strong economic or social compulsion, they may find their new diaspora predicaments 
conducive to positive renegotiation of gender relations. With men cut off from traditional roles and supports, 
with women earning an independent, if often exploitative, income, new areas of relative independence and 
control can emerge. Life for women in diasporic situations can be doubly painful-struggling with the material 
and spiritual insecurities of exile, with the demands of family and work, and with the claims of old and new 
patriarchies. Despite these hardships, they may refuse the option of return when it presents itself, especially 
when the terms are dictated by men. At the same time, women in diaspora remain attached to, and empowered 
by a home culture and tradition – selectively (Clifford, 1994, pp. 434-435) 

Activity 1: Compare and contrast: Compare and contrast the presentation of diaspora in relation to gender in 
James Clifford’s and Sandhya Rao Mehta’s extracts 

UNIT 2 

Gender, Diaspora, Nationalism/Transnationalism 
and Globalization 

CHAPTER 1 : APPROACHING DIASPORA :CONCEPTUALIZATION AND THEORY 

Academic skills 
Reflecting on readings  

Analysing content  

Comparing and contrasting 

Evaluating reasoning  

Writing reports  

 

Materials  
Extracts from readings  

Assigned readings 

 

Assignments  
Essay writing  

Trilingual glossary of terms 
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Sandhya Rao Mehta 
While the choice of moving from one physical location to another is primarily seen to be a male one, as 
evidenced by much sociological research, the onus of retaining memories of home, of recreating them within 
new contexts and ultimately acting as cultural harbingers of homeland culture, remain vividly feminine. […]  
�While the definitions of the diaspora as a static, historical moment of Jewish dispersal as suggested by Safran 
and Cohen have been reviewed and revised to include multiple migrations and establishment of transnational 
networks, the masculine underpinnings of this metanarrative are clearly implicit. Thus, Gayatri Gopinath in her 
iconic book Impossible Desires: Queer Diasporas and South Asian Public Cultures outlines the inherent 
patriarchy of the etymology of “diaspora” as indicating a dispersal, a scattering of seed, with the associated 
metaphor of the land left behind as the static, unchanging root and the seed which has travelled being seen as 
capable of transformation and regeneration. Quoting Stephan Helmreich, Gopinath suggests the usefulness of 
acknowledging “[t]he patriarchal and heteronormative underpinnings” of diaspora which establishes the 
primacy of patriarchal practices of the term. This is a point also made by Kira Kosnick who suggests that the 
androcentric metaphor of dispersal privileges “male procreation and patrilinear descent”  
In many ways, gender becomes an important consideration for the diaspora as women are not only seen to be 
retainers of cultural identities but are actually responsible for physical reproduction in the homeland as well as 
the new land. They are also seen as pivotal in establishing new boundaries based on ethnic and national 
identities and “as participants in national economic, political and military struggles” even when outside the 
nation (Mehta, 2015, p.1) 
 
 
 
 

Similarities  Differences  
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Argument  Reasoning and validity  Convincing  Why  
    

 
 
 

    
 
 
 

    
 
 
 

    
 
 
 

    
 
 
 

    
 
 
 

    
 
 
 

 
 
 
 
 
 
 
 

Activity 2: Reasoning evaluation: Discuss the reasoning and the validity of the arguments provided in the two 
extracts vis-a-vis diaspora and gender; which one (s) offer (s) a convincing perspective? Why?  
 

72



 

 

 
 
Basch et al (1994) write: We define “transnationalism” as the processes by which immigrants forge and sustain 
multi-‐-stranded social relations that link together their societies of origin and settlement. We call these 
processes transnationalism to emphasize that many immigrants today build social fields that cross geographic, 
cultural, and political borders (as cited in Lazar, 2011, p. 70).  
 
 
Quayson & Daswani confirm that: “Transnationalism encompasses not only the movement of people, but also 
of notions of citizenship, technology, forms of multinational governance, and the mechanisms of global 
markets.”(4). Thus, all the notions of migrants become transnational, forging new practices and modes of life, 
which are beyond containment or classification. Transnationalism comes to describe the ‘cultural specificities’ 
of this age; it comes to foreground the human element in this age of flows. This concept addresses the practices 
and changes that are taking place in a context of dispersal. Also, transnationalism becomes more significant 
when psychologically elaborated. Beneath the surface of this economic, social and political act, there resides a 
concept of challenge and agency (Quayson & Daswani, 2013) 

 
 
 
 
 
 
 
 
 

Activity 3: Comparison and contrast: Compare between Basch and Daswani’s definitions of transnationalism 
to highlight the different facets of this theory 

________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________ 
 
 
____ 
 

Discussion and Debate 
To what extent do you agree with the following statements? Give supporting 
reasons? 

It is difficult to understand diaspora and gender putting aside 
transnationalism 
Crossing the boarders is not a matter of changing geography; it is a process 
of self-transformation  

How do transgressing boarders affect diasporic subjects? 
Does gender contribute in shaping the existence of diasporic subjects? 
How do diasporic figures negotiate the trespassing of national boarders?  
How do diasporic figures negotiate their survival in the host land? 
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A gendered understanding of globalisation is not one in which women’s stories or feminist movements can be 
‘stirred into’ the macropicture; rather it challenges the very constitution of that macropicture (Freeman, 2001). 
Thus, narrative becomes central to our analysis: as women migrants develop new networks in their diasporic 
location, we observe how they connect narratively, with other women from ‘home’ and with women from ‘other 
homes’, subverting notions of ‘national’, ‘local’ and ‘global’ (as cited in Fricker & Lentin, 2007, p. 71). 
Feminist critiques challenge binary models of locality as female versus mobility as male (Ibid) in accounts of 
globalisation. However, gendering global networks is not merely about ‘adding women where they are missing’ 
(Erel et al, 2003, p.1), but implies understanding how connectivity is shaped by gender roles, how it becomes a 
gender resource and bears gendered implications.  
According to Lentin (2006), social networks which mediate between individual migrants and larger structural 
contexts are deeply implicated in gendered ideologies and redistribution of power (Phizacklea, 2000, p.12). 
According to Hondagneu-Sotelo, men and women have different networks, even when they belong to the same 
families. While previous network analysis assumed that women automatically benefited from their husbands’ 
networks (Hondagneu- Sotelo, 2003, p.7), ‘resources are not always equally shared and automatically pooled 
within the household or family unit, and this is especially true of immigration social networks (Ibid, p. 187). 
 
 
 

 
 
 
 
 

Activity 4: Group discussion and report: In the context of diaspora and gender, how does globalization affect 
the local? Illustrate your answer based on the following extract 

________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________ 
 
 
____ 
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Assignments  

Activity 1: Essay writing: Traditional studies on diaspora have focused on notions such as mutliculturalism, 
hybridity, transnationalism and globalization, neglecting consciously or unconsciously the “intersection of 
gender and diaspora and the way these have impacted each other”.  Write an essay discussing the extent to 
which this statement is true 
 

Activity 2: Trilingual glossary of terms : Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 
 

Terms  Translation into French Translation into Standard 

Arabic 
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CHAPTER 2 
GENDERED ISLAM IN DIASPORA LITERATURE  
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Arendt (1968) says:  

• The world is not humane just because it is made by human beings, and it does not become humane just 
because the human voice sounds in it, but only when it has become the object of discourse . . . We 
humanize what is going on in the world and in ourselves only by speaking of it, and in the course of 
speaking of it we learn to be human.  
 

• Writing is to reclaim the homeland that epitomizes security, meaning, and life. To write is to revive 
and resurrect the lost place of belonging, to give it a shape and a meaning that may not exist in the real 
home. The writer imagines and selects from the fragments of his state of being, of his past and his 
memories. Really, it is only in writing that the subject feels his existence and total control of his life or 
home. His written home contains nothing but his desires, pains, nostalgia, childhood and family; it is a 
home that he wants for himself to escape the life of routes and flux. 

 

CHAPTER 2 
GENDERED ISLAM IN DIASPORA LITERATURE  

 

Activity 1: Group debate: In groups discuss the following questions 
 

1. What is the relationship between the diaspora subject and the concept of home and memory? 

2. How do you conceive of the interaction between writing and existence-meaning? 

3. How does writing endow the world with a sense of humanism? 

4. Why is mankind whether in diaspora or outside it obsessed with the notion of meaning? 

Activity 2: Group discussion. Discuss the following statement in relationship with the extract from Arendt 
(1968). Writing is assumed to be a means of emancipation; it does not only give the feeling of security and 
existence; it does liberate the diasporic subject and offer him/her the possibility/the chance of acquiring 
meaning 
 

UNIT 1 

Voicing Muslim Diaspora Subjects in 
Literary Works 

CHAPTER 2: GENDERED ISLAM IN DIASPORA LITERATURE 

Academic skills 
Reflecting on readings   

Debating 

Synthesizing information 

 

Materials  
Extracts from readings 

Passages from novels  

Assigned readings 

 

Assignments  
Short paper writing 

Trilingual glossary of terms 
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____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
 
 
 
 
 
 

Activity 3: Synthesis: Based on the discussion in Activity 2, write a synthesis highlighting the impact of 
writing on the diasporic subject  
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Leila Aboulela 

 
Monica Ali 

 
Laila ELalami 

 
She was born in 1964 in Sudan. 
She Graduated from the University 
of Khartoum in 1985 with a degree 
in statistics. 
She earned MSc and MPhil 
degrees at the London School of 
Economics. 
Her works:  
Coloured Lights (2001)  
Minaret (2005) 
The Translator (1999) 
Lyrics Alley (2010) 
The Kindness of Enemies (2015). 
 

She was born in Bangladesh in 
1967. 
�She has a degree in philosophy, 
politics, and economics at Oxford 
University. 
�After college, she worked as part 
of the marketing staff of small 
publishing houses; then she worked 
at a design and branding agency. 
�Her works:  
Brick Lane (2003) 
Alentejo Blue (2006) 
Untold Story (2011)  
�She was named as one of the 
twenty “Best Young British 
Novelists” by Granta magazine  
 

She was born in Rabat, Morocco 
in1968. 
�She got a master's degree from 
University College. 
�She got her Ph.D. in 
linguistics from the University of 
Southern California. 
�She contributes articles to 
periodicals such as the Nation, 
Washington Post, Boston Globe , 
and Los Angeles Times . 
�Her works:  
Hope and Other Dangerous 
Pursuits (2005) 
Secret Son (2009) 
The Moor's Account (2014). 
�Prizes:  she won the American 
Book A ward, the Arab American 
Book A ward, and the 
Hurston/Wright Legacy Award  
 

Activity 4: Group Workshop: Leila Aboulaila, Laila El Alami & Monica Ali are muslim diaspora writers. A 
short biography of each is provided in what follows.  
Read their biographies and the passages taken from their novels and discuss the statement:  
 
In their writings it seems that muslim diaspora writers, including Leila Aboulela, Laila ElAlami Monica Ali 
among others never succeed in getting rid of their original cultural heritage. In what way(s) can such a claim 
fit your reading of the passages below? 
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   “Who would care if I became pregnant, who would be scandalized? Aunty Eva, Anwar's flatmates. Omar 
would never know unless I wrote to him. Uncle Saleh was across the world. A few years back, getting pregnant 
would have shocked Khartoum society, given my father a heart attack, dealt a blow to my mother's marriage, 
and mild, modern Omar, instead of beating me, would called me a slut. And now nothing, no one. This empty 
space was called freedom.” (pp.174-175)  

__ Leila Aboulela, Minaret 

�  “She touched his hand for the last time. "Oh, Karim, that we have already done. But always there was a 
problem between us. How can I explain? I wasn't me, and you weren't you. From the very beginning to the very 
end, we didn't see things. What we did--we made each other up." (p. 382) 

  
― Monica Ali, Brick Lane 

�  ”Noura disappeared in her room for two days after that, reappearing only to watch a TV program on religion 
and jurisprudence called Ask the Mufti. She’d never missed an episode. She would come in and sit in the family 
room when the program was on, her eyes riveted on the screen. People phoned in with various questions, from 
the serious (“What is the proper way of calculating the zakat alms?”) to the simple (“How do I complete the 
pilgrimage?”), and Noura watched it all. Today someone phoned in to ask, “Is the use of mouthwash 
permissible even though it contains alcohol?” Noura looked at the old mufti with great anticipation. Salma 
abruptly took hold of the remote control and changed channels. When Noura called out in surprise, Salma said, 
“I can’t believe you’re interested in silly details about mouthwash when you can’t even see anything wrong 
with cheating at exams.” Larbi laughed, but he was overcome by bitterness. If only he could get that damn girl 
away from his daughter, perhaps he might be able to convince Noura to go visit her aunt in Marrakech—a stay 
in the southern city might do her some good. But first he had to deal with Faten once and for all. He picked up 
the phone. The exams were still being scored, and there was still time to act. He needed someone trustworthy to 
deal with Faten, and he knew Raouf would not let him down”. (p.51)  

― Laila ELalami, Hope and Other Dangerous Pursuits  

 

Minaret Brick Lane Hope and Other Dangerous 
Pursuits 
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Assignments  

Activity 1: Short paper writing: Based on your readings on different diasporas throughout the world, write a 
paper elaborating the similarities and differences characterizing each one of them  

Activity 2: Trilingual glossary of terms: Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 
 

Terms  Translation into French Translation into Standard 

Arabic 
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ASSIGNED READINGS   
-‐ Aboulela, L. 2005. Minaret. London: Bloomsbury. 	   	  
-‐ Ali, M. 2003. Brick lane. London: Scribner 	  
-‐ Lalami, L. 2005. Hope & Other Dangerous Pursuits. Chapel Hill, N.C. :Algonquin Books of 

Chapel Hill 

REFERENCES  
-‐ Aboulela, L. 2005. Minaret. London: Bloomsbury. 
-‐ Ali, M. 2003. Brick lane. London: Scribner 
-‐ Arendt, H. 1968. Men In Dark Times. New York : Harcourt, Brace & Company. 
-‐ Lalami, L. 2005. Hope & other dangerous pursuits. Chapel Hill, N.C. :Algonquin Books 

of Chapel Hill 
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Ashcroft (2002) argues that otherness is embedded with challenge and resistance to the canon’s 

‘means of communication’, there is an appropriation of the center’s language filling it with a new load; 

It is the other’s/periphery load. They state that: “Appropriation is the process by which the language is 

taken and made to ‘bear the burden’ of one’s own cultural experience, language”(38). In other words, 

the canon’s language becomes devoid of its central meaning because it starts to bear the burden of the 

excluded others; their narratives of home.  

Questions 

1. Explain how can otherness involve challenges and resistance? Give examples based on your own 

readings 

2. Analyze how does the canon’s language loose its main meaning, taking into consideration that language 

enjoys an important space in the diaspora experience? 

 

 
 
 

 
 

Activity 1: Group discussion: Read the extract below and answer the following questions  

Reflecting on readings  

Textual analysis 

Text commentary  

Debating  

 

Academic skills 
Passages from novels 

Assigned readings 

 

Materials  

Critical production 

Critical reviews  

Trilingual glossary of terms 

Assignments  

CHAPTER 2: GENDERED ISLAM IN DIASPOR LITERATURE 

The Challenges Facing Diaspora Writers : 
Conception of Gender and Cultural Identities 

UNIT 2 
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�“All through life there were distinctions - toilets for men, toilets for women; clothes for men, clothes for women 

- then, at the end, the graves are identical.” Leila Aboulela, Minaret (p. 58)   

� 

“I've come down in the world. I've slid to a place where the ceiling is low and there isn't much room for me to 

move. Most of the time I'm good. I accepted my sentence and do not brood or look back. But sometimes a shift 

makes me remember. Routine is ruffled and a new start makes me suddenly conscious of what I've become -”  

― Leila Aboulela, Minaret (p. 1) 

� 

“I must settle for freedom in this modern time” ―Leila Aboulela, Minaret (p. 215) 

 

Questions  

1.What is the symbolic implication of religion in Minaret?  

2.How can you describe Najwa’s diasporic experience in London? 

3.How is gender represented in Minaret?  

4.How is Islam introduced in Minaret?  

 

Activity 2: Textual analysis: Read the passages below and answer the questions 
 

________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________
________________________________________________________________________________________________________________ 
 
 
____ 
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�Passage 1: 
“He couldn’t imagine her with him in Madrid. She was used to the neighbor’s kid pushing the door open and 
coming in. She was used to the outdoor market where she could haggle over everything. She was used to having 
her relatives drop in without notice. He couldn’t think of her alone in an apartment, with no one to talk to, while 
he was at work. And he, too had his own habits now. He closed his suitcase and lifted it off the bed. It felt 
lighter than when he arrived.” (p.167)  
� 
Passage 2: 
“Why the Orient seems still to suggest not only fecundity but sexual promise (and threat), untiring sensuality, 
unlimited desire, deep generative province of my analysis here, alas, despite its frequently noted appearance. 
Nevertheless one must acknowledge its importance as something eliciting complex responses, sometimes even a 
frightening self-discovery, in the Orientalists” (p.188)  
 
Passage 3: 
“FOR FIVE YEARS Aziz had imagined the scene of his homecoming. In his carefully rehearsed fantasies, he 
would come home on a sunny day, dressed in a crisp white shirt and black slacks, his hair gelled back and his 
mustache trimmed. His new car would be stacked to the roof with gifts for everyone in the family. When he 
rang the doorbell, his wife and his aging parents would greet him with smiles on their faces. He would take his 
wife into his arms, lift her, and they would twirl, like in the movies. Within days of his arrival, he would move 
them from the decrepit apartment in a poor neighborhood of Casablanca to one of those modern buildings that 
sprang up daily in the city. 
But as the date of his return to Morocco approached, Aziz found that he had to alter the details of his 
daydreams. He had imagined he’d arrive in a late-model car, but now he thought that a car trip would be 
impractical, and besides, he didn’t think his beat-up Volkswagen could sustain the 800 kilometers from Madrid 
to Casablanca. So he had booked himself on a Royal Air Maroc flight instead. To make matters worse, the 
image of his family greeting him at the door of their apartment grew dimmer. His father had died during his 
absence, and now his mother and his wife lived alone. He also had trouble visualizing his wife’s face as easily 
as he had in the beginning. He remembered her to be slender and distinctly shorter than he, but he couldn’t quite 
recall the color of her eyes, whether they were green brown or gray brown. 
�“Go back to Spain,” Aziz said, looking down. His wife had sacrificed so much already. Her parents had only 
agreed to let her marry him because they thought that at the age of twenty-four it was better for her to be 
married to someone who was jobless than to stay single. She had stood by and helped him save for the trip, 
waited for him, but at least now she wouldn’t have to wait any longer. “And I’ve started your paperwork, so you 
will be able to join me before long, insha’llah.” Zohra let go of his hand. She nodded. Then she stood up and 
turned off the light. He heard her take off her housedress and get on the bed, where she lay on her side. When he 
got closer, she stayed still, her knees to her chest. He moved back to his side of the bed and tried to sleep.” 
(p. 147)  
 
�Passage 4: 
“A woman must know how to handle her husband,” Fatiha said reproachfully. She sat down, her ample bottom 
spilling over the sides of her chair. “Look, I’m going to get you a little something from a new sorceress I went 
to the other day. Make sure you put it in Maati’s food this time. He’ll become like a ring on your finger. You 
can turn it any way you want.” “Your magic doesn’t work.” “That’s because you don’t follow my directions.” 

Activity 3: Text commentary: Read the passages from the novel Hope and Other Dangerous Pursuits and 
comment on them taking into account the questions below 
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“I want a divorce.” Fatiha slapped her hand on her thigh, spilling tea on the table. “Curse Satan,” she said. 
“How are you going to feed the children?” She wiped off the spilled tea with a wet rag …  
�“Child, be patient with your man,” Fatiha said. “Look what happened to Hadda.” Hadda was Halima’s neighbor 
in the Zenata shanty. Her husband had taken up with another woman but refused to divorce her. She’d gone to 
court, but he hadn’t shown up at any of the hearings. “Now she lives alone. She’s neither married, really, nor 
free to remarry.” (p. 51)  
 
Questions  
 
1. How does the narrator present male-female relations in Hope and Other Dangerous Pursuits? 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

2. How do religion and culture impact the life of diasporic subjects? 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

3. How does patriarchy manifest itself in the novel? Elaborate your answer providing relevant illustrations. 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

4. Discuss the myth of return in the novel.  

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 
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1. What is the core issue of the article? 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

2. How is the veil approached by the authors? 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

3. How does Najwa negociate her life in both east and west? 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

4. What are the concepts you might relate to Najwa’s use of the veil in the west: empowerment, 

victimization or both? 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

5. Do the writers of the article achieve validity in their reasoning or the later is biased? 

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

6. Do you agree that other attributes to the veil such as: representing violence /resistance is overlooked? 

Justify.  

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 

 
22 The article is available in: http://dx.doi.org/10.17576/GEMA-2014-1403-16) 

 
 

Activity 4: Debate and discussion: �Read the article entitled “Negotiating the Veil and Identity in Leila 
Aboulela’s Minaret” by Al-Karawi and Bahar (2014)22 and answer the questions 
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Assignments  

Activity 1: Critical Production. Based on the debate and discussion in Activity 4, write a critical review of the 
article “Negotiating the Veil and Identity in Leila Aboulela’s Minaret” by Al-Karawi and Bahar (2014) 
 

Activity 2: Critical review: Choose two articles from the list below and write a critical review for each. 
� �Friedman S.S. 2009. The ‘New Migration’: Clashes, Connections, and Diasporic Women’s Writing. 
Contemporary Women’s Writing. 3 (1): 6-27. 
� �Edwin, S. 2013. (Un)Holy Alliances: Marriage, Faith and Politics in Leila Aboulela’s The Translator. Journal 
of Middle East Women’s Studies, 9 (2) p. 63. 
�Edwin,S. 2008. Veiling the Obvious : African Feminist Theory and Hijab in the African Novel. Third World 
Quarterly, 29 (1): pp 199-2014. 
� �Khan, S. 2002. Aversion and Desire: Negotiating Muslim Female Identity in the Diaspora (Toronto: Women’s 
Press, 2002), p. 126-127.  
 

Activity 3: Trilingual glossary of terms : Based on your readings and your own knowledge fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

Terms  Translation into French Translation into Standard 

Arabic 
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ASSIGNED READINGS 
-‐ Al-Karawi, S.T.& Bahar, I.B. 2014. Negotiating the Veil and Identity in Leila Aboulela’s 

Minaret. Journal of Language Studies, 14(3) : 255-268 
-‐ -‐Edwin, S. 2013. (Un)Holy Alliances: Marriage, Faith and Politics in Leila Aboulela’s The 

Translator. Journal of Middle East Women’s Studies, 9 (2) p. 63. 
-‐ -‐Edwin,S. 2008. Veiling the Obvious : African Feminist Theory and Hijab in the African 

Novel. Third World Quarterly, 29 (1): pp 199-2014. 
-‐ -‐Friedman S.S. 2009. The ‘New Migration’: Clashes, Connections, and Diasporic Women’s 

Writing. Contemporary Women’s Writing. 3 (1): 6-27. 
-‐ Khan, S. 2002. Aversion and Desire: Negotiating Muslim Female Identity in the Diaspora 

(Toronto: Women’s Press, 2002), p. 126-127. 

REFERENCES 
 

-‐ Aboulela, L. 2005. Minaret. London: Bloomsbury. 
-‐ Al-Karawi, S.T.& Bahar, I.B. 2014. Negotiating the Veil and Identity in Leila 

Aboulela’s Minaret. Journal of Language Studies, 14(3) : 255-268 
-‐ Ashcroft, B. 2002. The Empire Writes Back: Theory and Practice in Post-colonial 

Literatures. 2nd ed. London & New York: Routledge. 
-‐ Lalami, L. 2005. Hope & other dangerous pursuits. Chapel Hill, N.C. :Algonquin Books 

of Chapel Hill 
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CHAPTER 3 
MOROCCAN DIASPORIC FIGURES : A BELSSING FOR SOME AND A 

CURSE FOR OTHERS  
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Female and male diasporic figures  Aspects behind their acheivements  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity 1: Group discussion: Cite the names of some female and male diasporic figures whose experiences in 
their host countries have led to successful stories and identify the aspects behind their achievements  
 

UNIT 1 

Diaspora as a Blessing 

CHAPTER 3 :  MOROCCAN DIASPORIC FIGURES : A BELSSING FOR SOME AND A CURSE FOR OTHERS  

Academic skills 
Reflecting on video content 

Analysing videos 

 

Materials  
Videos (YouTube…etc) 

Assigned readings 

 

Assignments  
Paper writing  

Trilingual glossary of terms 

92



 

 

Video 6:  Le lourd passé de Najat Vallaud-Belkacem                                        Video 7: Moroccan Atheletes in the Diaspora 

                                 
 
Video 8:Portrait de Sidi Larbi Cherkaoui                                                    Video 9: Une année chez les Français - Fouad Laroui 

                               
 

Video 10: Portrait et interview de Jamel Debbouze 

 
 
 
 
 
 
23 Video 6: Retrieved on April 16th, 2019 from:  https://www.youtube.com/watch?v=UUkGEgQQRiE 
   Video 7:Retrieved on April 16th, 2019 from:   http://www.medmem.eu/en/notice/SNR00389 
   Video 8:Retrieved on April 16th, 2019 from:   https://www.youtube.com/watch?v=7r-clOnZ_MM 
   Video 9:Retrieved on April 16th, 2019 from:    https://www.youtube.com/watch?v=hDshcCOiGLk 
   Video 10:Retrieved on April 16th, 2019 from:    https://www.youtube.com/watch?v=KoCLI8kTcXg 
 

Activity 2: Watch and reflect: The famous Moroccan diasporic figures presented in the videos23 below 
incarnate successful stories in their “host countries”. Compare and contrast their experiences and indentify 
the following 
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Diasporic 
figures  

Socio-
economic 
background   

Culture 
background 

Their 
conception of 
work 

Their values  The 
opportunities 
offered by 
the host 
country 

The impact 
of their past 
experiences  

Najat Vallaud-
Belkacem 

 
 
 
 

     

Jamel Debbouz  
 
 
 

     

Moroccan 
athletes  

 
 
 
 

     

Fouad Laroui  
 
 
 

     

Sidi Larbi 
Cherkaoui 

 
 
 
 

     

 

 
 

Video 11: Moroccan American Dream 
  

                       
 

 

 

Activity 3: Workshop: The video24 below illustrates ordinary Moroccan diasporic figures and their 
experiences. Compare and contrast the later and indentify the following 
 

24 Video 11 : Retrieved on April 16th, 2019 from : https://www.wafin.com/articles/476/Moroccan-American-
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Diasporic 
figures  

Socio-
economic 
background   

Culture 
background 

Their 
conception of 
work 

Their values  The 
opportunities 
offered by 
the host 
country 

The impact 
of their past 
experiences  

Famous   
 
 
 
 
 
 
 

     

Ordinary   
 
 
 
 
 
 
 

     

 
 

 
 
 
 
Ranking of reasons  Justification  
1 
 
 

 

2 
 
 

 

3 
 
 

 

4 
 
 

 

5 
 
 

 

 
Activity 4: Group work: Rank the reasons behind the above famous and ordinary diasporic figures’ success 
from 1(most important) to 5(the least important). Justify your ranking  
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Common features  Different features  
 
 
 
 
 
 
 
 
 
 

 

 

Activity 5: Video Analysis: Analyze both cases (famous and ordinary diasporic figures) and identify the 
common and the different features of their experiences   

96



 

 

 

Assignments  

Activity 1: Paper writing: Search for Moroccan diasporic figures sharing the same and different 
characteristics and write a short paper on them 

Activity 2 : Trilingual glossary of terms : Based on your readings and your own knowledge, fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

 

Terms  Translation into French Translation into Standard 

Arabic 
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ASSIGNED READINGS 
-‐ Ennaji, M. 2014. Muslim Moroccan Migrants in Europe. Palgrave Macmillan: New York, 

NY. 
-‐ T.Thao, & Ph.D Pham. 2017.  Moroccan Immigrant Women in Spain: Honor and Marriage. 

[S.L.]: Lexington Books 
 

YOUTUBE 

-‐ Exposition Nass Belgica - Portrait de Sidi Larbi Cherkaoui : Retrieved on April 16th , 2019 
from: https://www.youtube.com/watch?v=7r-clOnZ_MM 

-‐ Une année chez les Français - Fouad Laroui : Retrieved on April 16th , 2019 from: 
https://www.youtube.com/watch?v=hDshcCOiGLk 

-‐ Portrait et interview de Jamel Debbouze: Retrieved on April 16th , 2019 from: 
https://www.youtube.com/watch?v=KoCLI8kTcXg 

-‐ Le lourd passé de Najat Vallaud-Belkacem: Retrieved on April 16th , 2019 from: 
https://www.youtube.com/watch?v=UUkGEgQQRiE 

-‐ Moroccan American Dream. Retrieved on April 16th , 2019 from: 
https://www.wafin.com/articles/476/Moroccan-American-Dream 

-‐ Moroccan athletes in the Diaspora: Retrieved on April 16th , 2019 from:   
http://www.medmem.eu/en/notice/SNR00389 
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Similarities  Differences  
 
 
 
 
 
 
 

 

 

_______________________________________________________________________________________________

_______________________________________________________________________________________________
_______________________________________________________________________________________________

_______________________________________________________________________________________________

_______________________________________________________________________________________________ 

 

Activity 1: Group discussion: In your opinion, when does diaspora turn out to be a painful and complex 
experience? 
 

UNIT 2 

Diaspora as a Curse 

CHAPTER 3: MOROCCAN DIASPORIC FIGURES : A BLESSING FOR SOME AND A CURSE FOR OOTHERS  

Academic skills 
Reflecting on videos 

Analysing content  

Synthesizing information 

 

Materials  
Videos (Youtube…etc) 

Assigned readings 

 

Assignments  

Paper writing  

Trilingual glossary of terms 

Activity 2: Synthesis: Based on the discussion in Activity 1, write a synthesis highlighting the main differences 
and similarities in your opinions 
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Video 12: Boujad: A Nest in the Heat  

 
 

The myth of return to the homeland  
 
 

In-betweenness  
 
 

Gender issues   
 
 

The family and cultural values   
 
 

Feeling of loss  
 
 

Routes and roots  
 
 

Dislocation   
 
 

Duality   
 
 

Culture shock  
 
 

Home, sense of belonging and 
security 

 
 
 

Alienation and psychological 
instability  

 
 
 

 

Activity 3: Watch and reflect: Watch the video25 and fill in the table  
 

25 Video 12 : Retrived on April 16th, 2019 from : https://www.youtube.com/watch?v=LS5C5PmTbaQ 
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1. How could you define the material you have watched? 

____________________________________________________________________________________
____________________________________________________________________________________ 

2. What are the characteristics of this material? 
____________________________________________________________________________________
____________________________________________________________________________________ 

3. What are the issues dealt with in the material? 
____________________________________________________________________________________
____________________________________________________________________________________ 

4. What is the significance of the plane? 
____________________________________________________________________________________
____________________________________________________________________________________ 

5. How does Hakim describe his return home? 
____________________________________________________________________________________
____________________________________________________________________________________ 

6. How is home presented in the documentary? 
____________________________________________________________________________________
____________________________________________________________________________________ 

7. Analyze the relationship between Hakim and his original culture? 
____________________________________________________________________________________
____________________________________________________________________________________ 

8. Explain Hakim’s presentation of gender throughout his family? 
____________________________________________________________________________________
____________________________________________________________________________________ 

9. What is Hakim’s view of his home town people ?and what is his reaction to his surrounding? 
____________________________________________________________________________________
____________________________________________________________________________________ 

10. What is the implication of the father in the documentary? 
____________________________________________________________________________________
____________________________________________________________________________________ 

11. What is the psychological state of Hakim ? does he feel at home or does he undergo in-betweenness? 
____________________________________________________________________________________
____________________________________________________________________________________ 

12. How could you consider Hakim’s decision to « return » back to America? 
____________________________________________________________________________________
____________________________________________________________________________________ 
 
 

 
 

 
 
 
 

Activity 4: Group Discussion: Based on the information filled in the table above, answer the following 
questions  
 

Discussion and Debate 
Having watched the documentary, reflect on Hakim’s diasporic 
experience? Should he stay in his homeland or go back to his host land? 
and why ? 
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Assignments  

Activity 1: Paper writing: Search for a documentary presenting Moroccan diasporic figures sharing the 
same experience as Hakim’s and write a short paper on them 

Activity 2 : Trilingual glossary of terms : Based on your readings and your own knowledge, fill in the chart 
with the key terms, concepts and approaches you have learned and provide their translations into French and 
Standard Arabic 

 

Terms  Translation into French Translation into Standard 

Arabic 
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ASSIGNED READINGS 
-‐ Ennaji.M, & Sadiqi, F. 2008. Migration and gender in Morocco : The Impact of Migration 

on the Women Left Behind. Red Sea Press: Trenton, NJ  
-‐ Buitelaar, M. & Stock, F. 2016. “Making Homes in Turbulent Times: Moroccan-Dutch 

Muslims Contesting Dominant Discourses of Belonging”, in Cara Aitchison et al ,  
Geographies of Muslim Identities : Diaspora, Gender And Belonging. London : Routledge 

-‐ Lodewijckx, H., & C. Schoenmaeckers. 1995. Changes in Family Formation among Turkish 
and Moroccan Women in Belgium. Genus, 51 (3/4) , pp. 205-227. 

 
 

YOUTUBE 

Boujad: A Nest in the Heat (Hakim Belabbes, 1992): Retrieved on April 16th,2019 from 
:https://www.youtube.com/watch?v=LS5C5PmTbaQ 
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APPENDICES  
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Appendix 1: Workshop on gender perceptions and gender roles  
 
Activity 1: Characteristics or attributes of females and males (Brainstorming)  
(Ask participants to describe women, men, and child in words or symbols) 
Women Men Female child Male child 

    

    

 .   
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Activity 2: I can and I could  
(For male participants) 
I am a man I can…… If I were a woman I could…… 

  
  
  
  
  
  
  
  
  
  
  
  
  
  
 
(For female participants)  
I am woman I can……. If I were a man I could….. 
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Appendix 2: Interview scripts 1 & 2 
 

Interview script 1: Perceptions of female and male political leaders 
 
 

Interviewer: 1/ To what extent do you think that equality between men and women in leadership 
positions in politics is important? Why? 
Interviewee:  Gender equality is an essential condition when it comes to leadership in politics, it can 
help improve and strengthen the democratic system. 

 
Interviewer: 2/ How do you evaluate women’s performance as political leaders? What are your 
reasons? 
Interviewee: I can say that women’s performance as political leaders has witnessed some  
improvement as we see more women participating in the political field, and in decision making. 
Interviewer: 3/ How do you evaluate males as political leaders? State your reasons? 
Interviewee: Generally speaking men’s performance as political leaders is positive and commendable 
because men make decisions based on analytical background for  the betterment of their countries 
Interviewer: 4/  Can you cite three female political leaders currently holding governmental positions? 
Interviewee: I don’t know many female political leader except Bassima Hakkioui who is the minister 
of family and solidarity 
Interviewer: 5/ Can you cite three male political leaders currently holding governmental positions? 
Interviewee: There is Saad Eddin Othmani who is the head of Moroccan government 
and minister of justice and liberties Mustapha Ramid, Abdelouafi Laftit the minister of interior.   
Interviewer: 6/   Do you prefer to be presented by females or males?    Why? 
Interviewee: I would prefer to be presented by male politicians because they are much better at 
holding stability when it comes to deciding for the welfare of their people also because the judgements 
of female politicians sometimes lack rationalism. 

Interviewer: 7/ In your opinion, what should women’s first priority be? Why 
Interviewee:  Women: Their first priority would be education and children because the role       
of women in raising a generation can’t be done by men 
Interviewer: 8/ In your opinion, what should males first priority be? Why 
Interviewee:  Men: Work in general is men’s first priority because they are more productive at work 
than at home and I’m not denying men’s responsibility toward children and marriage 

Interviewer: 9/ What are the characteristics that female political leaders should meet and satisfy in 
order to be called  successful political leaders? 
Interviewer: 10/ What are the characteristics that male political leaders should meet and satisfy in 
order to be called successful political leaders?  
Interviewee: I don’t know any characteristics but in my opinion I think men should be just , and they 
should prioritize the interest of the people before their own 
Interviewer: 11/ To what extent do you agree or disagree with the following statement 

Women's attempt to become political leaders opposes the religion of Islam? 
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Interviewee: I completely disagree with the statement because Islam has come to value women not the 
opposite as may other people believe; it is just a matter of competence. 

Interviewer: 12/ How do you perceive female and male political leaders (e.g emotional, 
reliable...etc)?  

Characteristics Female male 
Emotional True F 

Trust worthy True T 
Rational False T 
Qualified False T 
Reliable False T 

Good decision maker False T 
collaborative True T 

Indecisive True F 
Multi-task True F 
convincing True T 

        Socially acceptable as a leader False T 
Good communicator False T 

Other? NONE 
Interviewee: Moroccans perceive male politicians as hardworking, intelligent. Women on the other hand 
are seen as weak, emotional, and unable to handle responsibility. 

 
 Interviewer: 13/ What are the reasons behind these perceptions? 
Interviewee: Those perceptions are based on what people see and hear, people have a strong belief that 
man are more productive in politics than women  

Interviewer: 14/ What are the impacts of these perceptions?  
Interviewee: I think that these perceptions are taking away women’s self-confidence which leads to 
having more men in the political scene. 

Interviewer: 15/  Do Moroccans’ perceptions encourage or limit women’s access to leading positions in 
politics? 

Interviewee: These perceptions are limiting women’s power  

 Interviewer: 16/ According to you, do women have the capacity to be political leaders? Please explain. 
Interviewee: As I said earlier women can be great political leaders if they avoid men’s mistakes, and have 
confidence as they enter a men’s field of work. 

Interviewer: 17/ We often hear that women should not be trusted with politics, to what extent do you 
agree or disagree with this statement? 

Interviewee: I think that women should not be trusted with politics but I also believe that they deserve a 
chance to convince the public of their ability to govern. 

Interviewer: 18/ How can we influence people’s perceptions and help them be more open towards 
accepting the involvement of women in politics? 

Interviewee: As I mentioned before, they themselves need to prove that we are wrong and that they are 
trustworthy. It is all in their hands not in ours. 
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Interview script 2: Perceptions of female and male political leaders 
 
 

1- To what extent do you think that equality between men and women in leadership positions in 
politics is important? Why? 

-First of all thank you for bringing up this question, it’s really really important, it is to my mind, i think 
that man woman should be part and actively involved in politics especially today in the present time 
because we need the ones who make up society and this I mean men and women of course because both 
of them matter. We cannot exclude one over the other, we have to have both at play because if we want 
for example to achieve something let’s say political development, social, cultural…any kind of 
development, we have to give our all and by our all, I mean man and woman both together.    

2- How do you evaluate women’s performance as political leaders? Give reasons 

-Well, lets say at the outset they are doing fine but as expected, because as you know the political terrain 

is still dominated by men to some extent of course, this is why I think performance is not that 

commendable, it’s not because of something they don’t have or because the competent or something no, it 

is because they are not given let’s say due important  

3- How do you evaluate men’s performance as political leaders? Give reasons 

-Well, men dominate in politics, well if I’m going to be objective I will say, we have got some men who 

are doing fine and doing good jobs, and we’ve got others who do nothing but  engage in corruption and 

troubles, empty promises and they don’t hold up to their words in the future when they have the seat for 

example, they don’t even look back at you 

4- Can you cite three female political leaders currently holding governmental positions? 

 

-‐ Nabila Mounib, Basima Hakkaoui, Charafa Afilal 

5- Can you cite three male political leaders currently holding governmental positions? 

-‐ Housine El Ouardi, El Othmani, Benkirane 

6- Do you prefer to be presented by? Why 

Male political leaders 

Female political leaders            

Both 

-Well, to be quiet frank with you, we’ve tried and presented by male political leaders and I think that 

didn’t go well, well I think it’s time to be presented by a female leader. 

7. In your opinion, women’s first priority should  be? Why 
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 Children: I will say children are a priority but it’s not the only one, because children be they 
male or female are going to be the future of this country and they have to be like educated, 
raised up and brought up by good hands, and the hands I trust are of women 

 Work 
 House chores 
 Education 
 Marriage 
 Politics 
 Beauty 
 Economics 

8. In your opinion, what should men’s first priority be ? Why? 
• Children 
• Work and education, in education we are talking about children here  
• House chores 
• Education 
• Marriage 
• Politics 
• Beauty 
• Economics 

9. What are the characteristics that female political leaders should meet and satisfy in order to be 
called  successful political leaders? 

-honesty , integrity, hard work because these three qualities are lacking in our male political leaders 

10. What are the characteristics that male political leaders should meet and satisfy in order to be 
called successful political leaders?  

-same thing as females 
11. To what extent do you agree or disagree with the following statement 

Women's attempt to become political leaders opposes the religion of Islam 
-I absolutely disagree with this statement 

12. How do you perceive female and male political leaders(e.g emotional, reliable...etc)? 
Characteristics female male 

Emotional B    because this is something 
natural and biological 

 

Trust worthy -- -- 
Rational  -- 
Qualified -- -- 
Reliable -- -- 

Good decision maker  -- 
collaborative --  

Indecisive -- -- 
Multi-task --  
convincing  --  

         Socially acceptable as a 
leader  -- 

Good communicator -- -- 
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Other? 
13. How do Moroccans perceive female and male political leaders? 

There are some people who don’t want to see a woman in any political position, and of course there are 
some who encourage women to have a seat and to have an active part in political sphere. 
14. What are the reasons behind those perceptions? 
-Some of them are religious, purely religious, not like the true interpretation of Islam, it’s false, it’s really 
just prejudice and cliché, some of them are social and some of them are personal 
15. What are the impacts of these perceptions?  
Poor economy, patriarchy, decisions are made just by one part of the society which is I think not 
convincing not something good, and when you have poor economy and the political sphere dominated 
just by one part and exclusion for women I think you have a sick country  
16. Do Moroccans’ perceptions encourage or limit women’s access to leading positions in politics? 
-It limits 
17. According to you, do women have the capacity to be political leaders? Please explain. 
-Yes they do, i will give an example from my own experience, I am a teacher, a teacher of English in high 
school, and my brilliant students all of them are female 
18.We often hear that women should not be trusted with politics, to what extent do you agree or disagree 
with this statement? 

- I don’t agree with it, why they shouldn’t be trusted, I mean do they have some kind of dysfunction or 
limits, or some disqualification which is intrinsic, I mean they have the same let’s say capacity, some 
women work harder than men and I think they deserve to be you know 

19.How can we influence people’s perceptions and help them be more open towards accepting the 
involvement of women in politics? 

We can really influence these perceptions, and help to to change them and to adapt more friendly 
perceptions to women’s political participation by media, education to make them aware that we need both 
parts, both sexes in politics. 

If you would like to add any other information / suggestion, please feel free 
I’d like to see a female head of government in the near future. 
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Appendix 3: Article 11 of CEDAW 
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Appendix 4: Interview scripts  
 

Interview script: Female and male entrepreneurs: profiles, challenges and limitations 
 
Interviewer: 1. Do you think that entrepreneurship is a male dominated field? Why are women lagging 
behind in this respect ? 
Interviewee: I believe that entrepreneurship is still dominated by men because Moroccans are generally 
still far away from recognizing equality in Morocco. We only have a superficial recognition rather than a 
practical one. A woman who has her own entrepreneurship is disdained in the field she is working in. 
Interviewer: 2. What makes a successful entrepreneur for you ? 
Interviewee: A successful entrepreneur has to be bold and brave. S/He must have a project study which 
means s/he must be interested in the enterprise .S/He must have a financial study of the enterprise from 
which he can calculate the possibility of getting a loan and the possible profits. 
Interviewer: 3. Are there differences between male and female entrepreneurs ? 
Interviewee: There is a difference between female and male entrepreneurs. Female entrepreneurs are 
characterized by weakness, incapability and easily accessible and exploited especially in business. 
Unlike male entrepreneurs, they are taken into account especially if they have a strong personality. 
Interviewer: 4. According to you who is more qualified to be an entrepreneur ? Males or females ? 
Why ? 
Interviewee: For me, I see that both are equal because we are born equal. Every person has the ability to 
establish his or her own enterprise which they like. It is possible that a female entrepreneur is successful 
in a specific field while a man could not be successful in it, and vice versa. 
Interviewer: 5. How do Moroccans perceive female and male entrepreneurs ? Why ? 
Interviewee: Moroccans perceive female and male entrepreneurs differently. On the one hand, a male 
entrepreneur is unquoted within business failure; if he can’t succeed in a specific field he can move on 
with another. On the other hand a female entrepreneur’s enterprise is considered as a whim or desire that 
is not serious. 
Interviewer: 6. Do you think that male and female entrepreneurs face the same challenges? If yes, state 
the challenges that each one of them face and explain why? If no, explain? 
Interviewee: There are multiple challenges that face female and male entrepreneurs. Female 
entrepreneurs face many obstacles when they intrude a male dominant field for which male 
entrepreneurs try their best to block their successfulness. The same goes for male entrepreneur, though 
there aren’t many fields where women can be seen dominant.  
Interviewer: 7. Can you cite some names of successful female and male entrepreneurs? 
Interviewee: I am not aware of any Moroccan successful female and male entrepreneurs except for 
international male entrepreneurs. 
Interviewer: 8. Can you cite the domains in which females and males entrepreneurs can succeed the 
most? 
Interviewee: I believe that both male and female entrepreneurs can be successful in any domain. 
However, it is much influential in the domain of interest of each. It must be a hobby in order to carry on 
with it. It is necessary to have an educational background on the domain to be successful such as sewing, 
cosmetics and cooking. 
Interviewer: 9. What can you suggest in order to make the field of entrepreneurship a domain that is 
equally shared by both females and males? 
Interviewee: They must acknowledge gender equality. 
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Appendix 5: Passages from Only in London by Hanan Al-Sheikh 
 
1. Amira was staring at another woman in the room, whose head was covered with a headscarf. ‘I know 
your face.’ 
Don’t you recognise Katkouta? Bahia trilled maliciously, proud that the star ex-dancer, Katkouta, was 
visiting her. 
‘Thank you,’ said the women in the headscarf (Al-Shaykh, p. 35). 
2. And what about that virtuous lady Katkouta, Egypt’s leading dancer? If she’s repented and become a 
born again Muslim, what’s she doing spending time with Bahia? She must want to lead us back on to 
the straight and narrow. Or doesn’t she know how to enjoy herself except with people like us? (Al-
Shaykh, 38). 
3. [Lamis thought that] He [Nicholas] thinks he’s not supposed to make eye contact with me, because 
I’m an Arab woman and I’ve been stamped with a skull and crossbones, and the words ‘Danger, keep 
off” (Al-Shaykh, pp. 105-06). 
4. So it was true, then the picture that they’d painted at school, of the way Arab civilisation flourished 
in the past – here was a proof of its long history. She [Lamis] thought about the hands that had turned 
the pages; and felt a sharp pang of regret that, when she’d been in Dubai, she’d thought that being Arab 
was an obstacle in her life (Al-Shaykh, p. 125). 
5. London was freedom. It was your right to do anything, any time. You didn’t need to undergo a 
devastating war in order to be freed to do what you wanted, and when you did what you wanted, you 
didn’t have to feel embarrassed, and start leading a double life and ultimately end up frustrated […] 
God must have started up the war in Lebanon, so that people would leave him in peace, Samir thought 
[…] God had given everybody life and death to play with [….]  (Al-Shaykh, pp. 149-50). 
6. She tried to recapture his sense of interest, and interrupted him. ‘We fled from Iraq to Syria and 
Lebanon before coming here, also my father was an artist – a musician – and he couldn’t bear the way 
religious fanaticism dominated his life, and my grandfather . . .’ 
7. Religious fanaticism? But Iraq isn’t Iran, or Algeria! [….] (Al-Shaykh, p. 153). 
8. ‘Don’t think of the past, let’s go to the Casiono and have fun.’ 
‘You’re so right, but don’t you think that God might be at work here, making me so irritable […] 
‘Thank you, God, but where were you before, God? Why didn’t you visit us before?’ 
9. She heard of the new fashion among the women of the Arab community : they wrote initials from 
Qur’anic verses on their fingertips to bring them luck, and spread out their fingers in the face of 
difficulties. (Al-Shaykh, p. 198). 
10. Nahid glanced at her watch and opened the door to several women wearing headscarves. For a 
moment she seemed unsure of how to introduce Amira, then, without a flicker of a smile, she gestured 
towards Amira, ‘My sister in the days of my jahiliyya, my ignorance.’ Then, indicating the other 
women to Amira, ‘My sisters in Islam’ (Al-Shaykh, p. 207). 
11. Amira and large numbers of other women lined up in the main hall of the mosque, clothed in black, 
but decorative black: transparent headscarves, some with lace and black squins and jewellery round 
their necks and wrists. One woman apologized to her neighbour, as she tried to hide her rings: ‘I was 
afraid my flat would be broken into.’ 
12.‘Look,’ responded the neighbour, opening her handbag and showing the first woman all the 
jewellery she owned, wrapped in chamois leather (Al-Shaykh, p. 238). 
13.Nahid was in the coffin and two clerics were praying over her. Amira was fuming: she’d clashed 
with the doorman on her way into the mosque because he’d made a remark about the length of her skirt 
which came just below her knee, despite the fact that she was wearing a black head scarf and no make-
up (Al-Shaykh, p. 238) 
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Appendix 6: Passages from The Last Patriarch By Najat El Hachimi  
 

1. “a bad omen, daughter when children are born without pain. If they don’t hurt when re born, they 

‘ll hurt you the rest of your life.”(p. 6). 

2. “We’ll go to the city, I’ll cover you in jewels of gold, we’ll go to the city, she didn’t’ see him 

standing himself to kick the living daylights out of her. He caught her by surprise and pushed he 

so hard that her face hit the ground and whenever she tried to get up he knocked her back down 

again.” (p. 43)  

3. “his father warned his sister, his mother and finally reached the end of tether, threaten the little on 

(p. 7) 

4. “was dark-skinned like so many baby boys who are born ugly” (p. 11) 

5. “ he must have felt embarrassed face to face with the man who’d trusted him and allowed his son 

to work with his two boys.” (p. 34). 

6. “ in Spain they don’t want people who spry petrol over the house who employed them” (p. 79)  

7. “people said Mimoun would never come back, that he ‘d ‘abandoned or ‘ abdicated his role as 

head of our family as well as a son, brother or father. (p. 138) 

8. “margin of freedom women don’t usually have and which (she) quite unprecedented in the line of 

the patriarchy” (p. 162). 

9. “ It was fun going all over the place with father. When it was term time, we visited sites, visited 

customers and suppliers (…) he even led me by the hand to a discotheque and everyone asked 

Manel; what are you doing bringing your daughter here?” (p. 189). 

10. “I don’t ever want to see you in the street with a boy” (p. 232). 

11. “one day he came and said I’ve bought you a present. A skirt and blouse that I thought were for 

mother. I couldn’t help laughing, where do you think I’m going dressed like that? I want you to 

dress decently for fuck sake” (p. 233). 

12. Mother by herself in hospital with not even a rope to hang onto and giving birth in a position that 

was new to her everyone celebrating the new year, father flat out across his bed still taking in 

sleep and I didn’t know what to do about it all. Ka, a religious concept in ancient Egypt. Kabaridi 

related to the kabaradines; kagu, a bird belonging to the peasant species” (p. 119) 

13. “Maybe this was the beginning of the end, or perhaps I simply wanted to be even freer” (p. 300). 
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Appendix 7: Passages from Taken from Map of Love by Ahdaf Soueif  
 

1. “Still, it is a most liberating thing, this veil. While I was wearing it, I could look wherever I 

wanted and nobody could look back at me. Nobody could find out who I was. I was one of 

many black-clad harem in the station and on the train and could have traded places with several 

of them and no one been the wiser.” (p. 195) 

2.  “I do assure you dear Sir Charles that you would find these ladies congenial. They uphold the 

idea that a woman’s first duty is to her family, merely arguing that she can perform this duty 

better if she is better educated. They also write articles arguing against the enforced seclusion of 

women and point out that women of the fellah class have always worked side by side with their 

menfolk and no harm has come society as a result. Madame Fawwaz has published a book 

which is a collection of short biographies of ladies of note- apparently our own Queens 

Elizabeth and Victorian are among them” (p. 237) 
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Appendix 8: Passages from Does my Head Look Big in This? by Randa Abdel-Fttah 

1. “So you can understand why I’m walking around the stores as if I am in combat mode, avoiding 

eye contact with other people and waiting for something to happen. But as I browse through the 

stores I realize how uncomfortable and irrational I’m acting because it feels like most people 

couldn’t care less”  

2. “Why don't you just fucking leave our country and go back to some desert cave where you 

belong?' I stand over her, my heart drumming in my chest. 'This is my country and if you ever 

forget it again I'm going to rip your head off”  
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Appendix 9: Passages from My Name is Salma by Fadia Faqir 
 

1. “I was forced to wear the veil by my father, a reluctant tyrant. He imposed things on us like 

praying five times a day, a 7 p.m. curfew… all kinds of things that made me react against 

institutional religion. Some of my siblings and I felt like we were in a camp, a confined space, 

an army, and that our father treated us like cadets.”(p.1)   

2. “If I were not waiting for him out there among the vines Hamdan would make a shrill sound as 

if he were calling his dog back to the barn” (p. 50) 

3. “My whore is still here! He would say and take me quickly.” (p. 36). 

4. “He would tag at my hair and say ‘you are my courtesan, my slave. Yes master, I would say” 

(pp. 50-51). 

5. "You are responsible. You have seduced me with the yearning of your pipe and swaying hips" 

(p. 177).   

6. “I will never hold my head high as long as she is breathing, said my father.” (p. 111) 

7. “ yalah, tukhni wkhalisni / shot me and let me get it done. It will be my deliverance” (p. 97). 

8. “When he finally let go of me I was so sad to be still alive. I deserved to be mocked, beaten, 

even killed. I abandoned her, let them take her away” (p. 41).   

9. “Like a key witness in a Mafia crime case I changed my name, address, past and even changed 

countries to erase my footsteps” (p. 249). 

10. “Fucking Arabic! She rode a camel all the way from Arabia to this dump in Exeter, he said and 

laughed” (p. 15). 

11. “I am not going to share the room with an Arab’s she spat (p. 15). 

12. “If I told him that I was a Muslim Bedouin Arab woman from the desert on the run he would 

spit out his tea.’I am originally Spanish” (p. 30). 

13. “He kept me in the background and never called me to the front of the shop while he had 

customers around” (p. 277). 

14. “I fore saw with dread the next few minutes. How many times had I been asked this question 

since I came to Britain? After years of working in his shop, Max, my boss, still asked, where did 

you say? Shaaami Hiiimaa?” (p. 68). 

15. “They, and I, think I do not live here, but I do, just like all the women who were ignored in those 

tales” (p. 221). 
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